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Happy New Year! Yes, it is time to sharpen the pencils, plan the    
lessons, and enjoy the smell of classrooms opened after a long    
summer of silence. Well, we may not enjoy the smell, but definitely 
the stillness of our classrooms gives us all a moment to pause and 
reflect on our lives as   professional, dedicated educators. Life is good 
and as teachers heading back to the work we love, we know this to 
our very core. No matter the differences in our cities, towns, villages, 
and hamlets, we all feel the excitement of a year full of possibilities. 
Yes, this is going to be a wonderful year! OCTELA wants to help you 
tackle the tough parts of teaching by providing a conference filled 
with your fellow teaching colleagues and inspiring speakers.  
 
The 2014 conference acknowledges and celebrates the foundation 
English Language Arts provides to STEM and COMMON CORE        
initiatives. Keynote speakers Greg Tang, Tami Worcester, Chris 
Crutcher, Tom Romano, and Susan Lee Groenke are inspiring       
professionals dedicated to supporting teachers in the classroom. The 
final needed element to make the OCTELA 2014 conference a success 
is YOU and YOUR classroom expertise! Please plan now to attend the 
conference and to share your classroom ideas with colleagues from 
Ohio and surrounding states. The 2014 OCTELA conference will be 
held at the Doubletree Worthington in Worthington, Ohio, on       
February 28 and March 1, 2014. Come, be refreshed, invigorated, and 
acknowledged at the conference that is dedicated to all ELA       
classroom teachers. Electronic proposal forms and conference        
information can be found at the OCTELA website, www.octela.org. 
We are looking forward to seeing YOU on February 28 and March 1! 
 

 
—Debbie Thomas 

OCTELA President-Elect 

2014 Conference Introduction —Deborah Thomas 
duthomas@granvilleschools.org 

“[W]e all feel 
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excitement of 
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In her article entitled “What New Teachers Need to Learn,” Sharon 
Feiman-Nemser writes, “The early years of teaching are a special time 
in a teacher's career, different from what has gone before and what 
comes after. No longer student teachers in someone else's classroom,       
beginning teachers are on their own, faced with the same             
responsibilities as their experienced colleagues.  
 
These early years are full of unending questions from what do I teach 
on the very first day to how will I know if my students have learned 
anything. “The questions,” continues Feiman-Nemser “embrace issues 
of curriculum, instruction, assessment, management, and even the 
larger community.  We misrepresent the process of learning to teach 
when we assume that [new teachers] mostly need to refine existing 
skills or that they are deficient in their preparation.”  Since a new 
teacher’s agenda is bound up with his/her own personal struggle to 
“craft an identity” as well as learn how to “think on one’s own feet 
and size up a situation,” veteran teachers and professional            
organizations must, therefore, surround new teachers with a         
professional culture that supports them.   Is it any wonder that  
teachers new to the profession are in survival mode—that period of 
discovery and adjustment when they may become overwhelmed or 
“cling to practices and attitudes that help them survive but do not 
serve the education needs of their students.” 
 
Having once been a new teacher myself, I longed for opportunities to 
learn from more experienced colleagues—even needing instruction for 
using the copying machine which, in those days, predated the 
mimeograph machine!  I wanted a platform for gaining and sharing 
ideas and addressing students’ needs, and I looked for models who 
pulled off seamless performances in the classroom.  Yes, I had had 
some very good teachers myself, but I wanted to know the difference 
between the good teacher and the great teacher and, most of all, I 
wanted a strong mentor.  Over the years I have had many. 
 
I first met Bonnie Chambers at an OCTELA Spring Conference when 
she approached me about being the censorship liaison on the       
OCTELA executive board.  I’m not sure where she got my name, but I 
suspect it was from another one of my many mentors.  Making my 
way to a session, I passed Bonnie in a crowded hall.  I must have 

Bonnie Chambers:  The Transition from Good Teaching to 
Great Teaching—Ruth McClain 

rmcclain@bright.net 

“Most of all, I 

wanted a 

strong 

mentor.” 
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looked worried for I heard her whisper, 
“Hakuna Matata,” a Swahili phrase that      
literally translates to “no worries.”  Having  
recently returned from teaching overseas   
myself, I was immediately drawn in, and I 
quickly learned that this woman muttering 
in Swahili was one of many great teachers 
who have contributed to the rich tradition 
that has made OCTELA the outstanding 
professional organization it is.  Until the 
time of her death in 1999, Dr. Bonnie 
Chambers influenced my outlook on   
teaching and made me feel forever       
unsatisfied with “not quite knowing and 
not quite doing.”  It is partly from Bonnie 
that I came to understand the difference  

                                                                      between a good teacher and a great one. 
 
Bonnie Chambers had “a long and distinguished career spanning the roles of classroom 
teacher, teacher educator, and consultant. Her work often focused on literacy development, 
professional support for teachers at all stages of their development, and on the importance 
of using quality children's literature in the learning process.” While much of her career was 
spent at Bowling Green State University, Bonnie was much more than just “teacher."  She 
made me feel so much a part that I could not settle for anything that demanded too little of 
me.  With Bonnie, there was no chasm between theory and practice—she became an   
abiding presence.  More importantly, Bonnie helped me understand that we as teachers 
must not be beguiled by the crises of our times and, goodness knows, there are many of 
them. 
 
While not all great teachers are great in the same way, many of them have certain things in 
common:   
 

 Good teachers are often dissuaded by skeptics; great ones delight and recognize raw 
although undirected talent.  

 Good teachers view students as receptacles to be filled with facts; great ones know 
students better than they know themselves. 

 Good teachers cover the text making content as interesting as possible; great ones 
decide what NOT to teach in order to make a lasting impression. 

 Good teachers have high expectations for their students; great ones get more from 
their students than the students themselves thought it possible to give. 

 Good teachers hope that students have learned content and did what they were 

Bonnie Chambers (continued) 

Page 5 Ohio Council of Teachers of English Language Arts  

Sue Malaska, Bonnie Chambers  Award Committee 
Chair, and Jen Baker (2013 Bonnie winner) 



6 

     asked; great ones help students succeed on their own long after   
     they have passed out of the teacher’s tutelage. 
 Good teachers know their subject matter; great ones have a   
     comprehensive knowledge of their subject matter and are readers 
     and lifelong learners themselves. 
 Good teachers uphold standards and grade fairly; great ones bend 
     the rules when needed and recognize raw student talent. 
 
Bonnie Chambers was one of the great ones.  And that’s why in the 
fall of 2000, OCTELA awarded the first Bonnie Chambers Award for 
Beginning Exemplary Teaching in English language arts to Amy Furr 
from Oregon Elementary School in the Johnstown Monroe Local 
School District.  Initially, the award was presented to a teacher in 
grades K—5 in his or her second through fifth year of teaching.    
Currently, the award which is managed by the Columbus Foundation 
in Columbus, Ohio, has been expanded to include a teacher in grades 
K—8 in his or her second through fifth year of teaching.  Since that 
first recipient in 2000, there have been over a dozen other Bonnie 
winners.  Information about the award can be found on the OCTELA 
website at www.octela.org under Awards. 
 
I think much of what makes a great teacher today is the same as it’s 
always been—a passion for and knowledge about one’s subject area, 
the ability to trigger receptiveness to learning in students, the desire 
to be fully engaged in the teaching process, the innate ability to   
capture the artistry and science of teaching and, when necessary, to 
stand back and say “hakuna matata.” Right back at ya, Bonnie.   
 
 

Works Cited 
 

Feiman-Nemser, Sharon.  “What New Teachers Need to Learn.”       
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One of the most frequently  
uttered phrases I hear is, 
“When will I ever use this in 
real life?”  As a science and 
math teacher for seventh and 
eighth grade students, there is 
seldom a day that passes  
without some variation of this 
question passing through the 
lips of at least one student.  
Another common phrase is, 
“Mrs. Ramage, why are you 
evaluating my spelling,    
grammar and punctuation? 
This is not language arts 
class.”  My reply is always, “It 
is highly unlikely that you will 
apply for a job called 
‘language arts.’  However, you 
will need to accurately use the 
elements of language arts in 
any job for which you apply.”     

 
Several years ago, my        
colleagues and I incorporated 
a current events research    
assignment into our           
curriculum.  Twice a quarter, 
students were required to find 
a science-based news piece to 
summarize, develop an opinion 
about and present to their 
classmates.  The articles they 
select are not required to   
connect to current classroom 
units, but rather offer the    
opportunity to explore       
personal scientific interests 
that may not be a part of our 
course of study.  For many 

seventh and eighth graders,     
discovering an article about a 
gene modification that results in 
glowing feline fur is much more 
appealing to read and write about 
than the cretaceous period or 
global wind patterns! 
 
While I love this assignment     
because it allows freedom for kids 
to explore science, it also is a 
source of frustration for me      
because students struggle with 
the selection of articles.  Despite 
guidance, they choose articles 
that are inappropriate for their 
reading level or too scientifically 
advanced for complete            
understanding. The                  
summarization of nonfiction      
material is a struggle because   
students don’t fully understand 
plagiarism, paraphrasing and the 
need to provide citations in their 
work.  The required provision of 
an opinion more sophisticated 
than “I thought it was boring and 
wish I had chosen something   
different” is not on kids’ lists of 
favorite things to do, but I believe 
this is an excellent chance for 
teachers help students recognize 
that skills featured in language 
arts classes are valuable in other 
classes. 
  
Likewise, the science  curriculum 
for middle school is a hotbed for 
academic vocabulary lessons.  It 
only takes moments in class to 

Beautiful Language in a Science Classroom—Jennifer Ramage 
ramageje@lovelandschools.org 

“The science 

curriculum for 

middle school 

is a hotbed 
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steer kids in the right direction 
when it comes to  determining 
meaning in unfamiliar scientific 
territory, especially when the    
vocabulary isn’t new, but  simply 
used in a different context.     
Consider two elements of plate 
tectonics: convergent and        
divergent boundaries.  While the 
application of these adjectives to 
Earth’s crust is likely new to the 
students, the verb form might not 
be.   

 
Picture the following on a        
projected slide: “Convergent & 
Divergent Boundaries” 

 
Mrs. Ramage: “What does it mean 
to converge?” 
 
Various mumbles followed by a 
raised hand and short response, 
“Come together or meet.” 
 

Mrs. Ramage: “And diverge?” 
Student: “To separate.” 

 
Mrs. Ramage:  “Describe the     
relationship between these words 
for me.” 

 
Student: “Well, they are           
opposites.” 
 
Mrs. Ramage:  “Great use of    
vocabulary you haven’t yet     
considered in the science class-
room!  How do you suppose these 
definitions relate to the plates of 
the Earth’s crust?” 

 

Student: “What happens at 
those boundaries must also be 
opposite?” 

 
Mrs. Ramage: “Great start!  
Now, with a partner, develop an 
illustration that diagrams both 
what is happening at convergent 
and divergent plates and the 
natural impacts of the boundary 
types.” 

 
Ultimately, what was   

initially overwhelming and     
unfamiliar becomes easy.  These 
types of connections can be 
made in science classes almost 
daily.  Another example is the 
metric system, which is often a 
point of consternation for kids.  
However, once the prefixes are 
examined in other contexts,  
students are more likely to reach 
conceptual understanding.  The 
retention of this element of  
metric measurement is often  
accomplished by the use of 
mnemonic devices featuring 
King Henry and various manners 
of death.  I personally use the 
phrase “King Henry died        
unexpectedly drinking chocolate 
milk” (kilo-, hecto-, deka-, base 
unit, deci-, centi-, milli-);     
however, students don’t always 
grasp the magnitude of the   
prefixes nor the relationship   
between them.  Yet, when     
examined in other contexts, kids 
are able to draw connections 
and develop meaning. 

 

Beautiful Language (continued) 

“Ultimately, 
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overwhelming 

and unfamiliar 
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 I encourage students to pack their academic suitcases with skills 
throughout each day, regardless of whether the information came 
from a classroom, the cafeteria or the hallway.  Perhaps students will 
draw a connection between vocabulary used in multiple disciplines or 
be prompted to investigate the validity of an opinion expressed by a 
classmate.  I want them to utilize the information acquired in various 
content areas in order to draw personal connections to the material, 
yet I find this is one of the most challenging aspects of my job.  
 
It seems logical, even easy, for teachers to work together to develop 
lessons that encompass the common core for multiple subjects.  Why 
isn’t it done more often?  As educators, we are well aware that, while 
seemingly feasible, there is barely enough time in the day to        
successfully implement lesson plans in our own content areas, let 
alone plan and incorporate other subject, too.  On the other hand, 
why does it have to be planned? 
 
When I started teaching, I did not consider these connections as an 

element of lesson planning.  Rather, I have learned to take advantage 

of teachable moments.  I believe all teachers do this regularly, which 

is why we find it so frustrating to use a state generated and approved 

document to guide planning for our classrooms.  If we deviate from 

the prescribed plan, will students be benefitted?  Of course, which is 

why we should all continue to work together to connect elements of 

subject matter while maintaining focus on our primary content as  

outlined by the common core. 

Beautiful Language (continued) 
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College and career ready….rigorous content…text complexity…
application of knowledge through high order skills…evidence and 
research based teaching and learning…”I can” statements—sound 
familiar? Well get used to it because this is the new educational   
jargon that will be driving our instructional planning, teaching and 
assessing!   As with almost anything—change can be overwhelming, 
disconcerting and challenging, to say the least.  I believe change is 
a good thing, especially when the change is for the good.  The new 
Common Core State Standards (aka “the Standards”) compel us to 
look closely at ways to infuse sound literacy practices into content 
area instruction, while still maintaining the intricacies and sub skills 
of the discipline. How can that be a bad thing? “The Common Core 
State Standards for English Language Arts & Literacy in History/
Social Studies, Science, and Technical Subjects” –so appropriately 
titled—immediately conjure a vision of an integrated model of     
literacy and learning.  

 
There are many definitions of literacy and what it means to be     
literate.  I stumbled across this one, which I contend reflects the 
premise “the Standards” were based upon. 

 
Author: Wikipedia 
Cited by: David Price 11:06 PM Sunday 23 May 2010 GMT 
URL: http://en.wikipedia.org/wiki/Literacy  
 

Excerpt / Summary: 

Literacy is typically described as the ability to read and write. It is a 
concept claimed and defined by a range of different theoretical 
fields. The United Nations Educational, Scientific and Cultural      
Organization (UNESCO) provides a useful and reasonably non-
controversial definition of literacy--albeit one that emphasizes print 
texts (and doesn't include images, video, etc.); for UNESCO, literacy 
is the "ability to identify, understand, interpret, create, communi-
cate, compute and use printed and written materials associated with 
varying contexts. Literacy involves a continuum of learning in     
enabling individuals to achieve their goals, to develop their knowl-
edge and potential, and to participate fully in their community and 
wider society."  

Oh Yes!  I Think “I Can!”  All Disciplines Transitioning to the 
Common Core—Karen Carney 

 

“The CCSS 

immediately 

conjure a 

vision of an 
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In essence, to be considered literate at anything one must be educated and learned in a 
specific content, discipline and/or skill.  With the 21st century many new literacies have 
come to be. (The American College Dictionary, 1950) 

 
My educational journey thus far has taken me from second grade teacher (two years), to 
first grade teacher (eighteen years), to Literacy Specialist for the district (seven years—
three in the elementary, four with middle and high school), and currently third grade 
teacher—all in the Campbell City Schools. I am also an adjunct at Youngstown University in 
the Teacher Education Department.  In each of these venues I have had the opportunity to 
spread the word about literacy and EVERYTHING YOU ALWAYS WANTED TO KNOW!   
Sometimes this message has fallen on deaf ears, but with the ever-changing education  
policies, more ears are beginning to listen. 
 
The Common Core was developed in order to help ensure that all students are college 
ready in literacy  by the end of high school. In addition, “the Standards” also lay out a   
vision of what it means to be a literate person in the 21st Century.  Students who are      
college and career ready in Reading, Writing, Speaking, Listening and Language must: 
 

 Demonstrate independence 
 Build strong content knowledge 
 Respond to the varying demands of audience, task, purpose and discipline 

 Comprehend as well as critique 
 Value evidence 

 Use technology and digital media strategically and capably 
 Come to understand other perspectives and cultures 

 
An excerpt taken directly from the Common Core states: ”The standards set requirements 
not only for English language arts (ELA) but also for literacy in history/social studies,       
science and technical subjects. Just as students must learn to read, write, speak, listen, and 
use language effectively in a variety of content areas, so too must the Standards specify the 
literary skills and understandings required for college and career readiness in multiple     
disciplines.” As educators we must plan lessons that integrate reading, writing, speaking, 
listening and language into those respective content areas.  Let’s face it—WE ARE ALL 
READING TEACHERS!  How I wish I had this arsenal when I began my tenure as the       
Literacy Coach for Campbell Middle School where the content area teachers proudly and 
loudly proclaimed “I do not teach reading!!”  Slowly but surely those sentiments changed as 
we explored, discussed and planned our strategy during our weekly scheduled “Tuesdays 
with Carney.”   

 
Another interesting development occurred with the creation and implementation of our   
District Literacy Team.  Administrators, grade level teachers (K-12) and our County ESC 
were among the members of this distinguished group coming together with one goal in 

Oh Yes! (continued) 
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mind—promoting sound literacy practices throughout the district. We drafted a literacy defini-
tion and core beliefs, surveyed the staff to determine the literacy needs of the district, and be-
gan planning professional development activities to address those needs.  The five strategies 
we worked on as a district were The Reading Minute, Quick Write, Think-Pair-Share, Word 
Power and Readers’ Theatre.  We also created “The Literacy Link,” an electronic publication 
sent to the entire staff, which highlights our literacy definition, and provides an example of a 
“Strategy of the Month.”  Looking back, our district was somewhat ahead of the game—we 
must have had a premonition of things to come! 

 

 

Oh Yes! (continued) 
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Keeping those goals in mind our task, as 21st Century educators, is to provide our students 
with the opportunity to interact with complex text by infusing instructional practices that 
promote close, attentive reading that is at the heart of understanding and enjoying complex 
works of literature.  Students should become critical readers, being able to “pick carefully 
through the staggering amount of information they will encounter in print, videos and    
digitally.  They should actively seek the wide, deep, and thoughtful engagement with high-
quality literary and informational texts that build knowledge, enlarge experiences, and 
broaden worldviews.”  In short, our students need to build a knowledge base, comprehend 
key ideas and details, be able to apply those learnings to new situations, analyze the big 
ideas, synthesize learnings to create/add to the knowledge, and make judgments about the 
values of ideas and materials.  A shout out to Benjamin Bloom for reminding us about the 
importance of challenging ourselves in order to challenge our students to become critical 
thinkers and explore those high order skills! 

 
In my role as professor at Youngstown State University, one of the most compelling        
assignments my students are required to do is a Bloom’s Taxonomy Activities project.  
These pre-service teachers are challenged to apply the concepts of Bloom’s as they develop 
a themed unit using a picture book, chapter book or novel.  A variety of activities are     
provided for each level but the students can add to and/or adapt accordingly as long as the 
activity is specific to that level of Blooms. The focus is on creating opportunities for students 
to connect and interact with text using critical thinking skills. The students’ responses to this 
project: “I never really understood Bloom’s (although I had to memorize the levels) until I 
actually had to apply it.”  Enough said! 
 
Finally, this journey through the common core arrives in my third grade classroom.  The 
tenets and beliefs-the very foundation of these standards have been deeply rooted in who I 
am as a teacher.  Providing my students with the opportunity to become critical thinkers 
and problem solvers by modeling and integrating sound literacy practices throughout my 
instruction is what I’m all about! With careful planning and collaboration we will indeed 
learn to work smarter, not harder, as we turn those “I can” statements into “We can”   
statements!  We can: 
 

 Embrace change 

 Infuse sound literacy practices into the content areas 
 Use digital media strategically and capably 

 Build strong content knowledge 
 Comprehend as well as critique 
 Successfully prepare our students for the 21st century 

 
 

Oh Yes! (continued) 
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“Common 

Core...Does the 

sound of those 

two words 

scare you?” 

 
A Full Circle of Learning—Lisa Geggie 

lisa.geggie@wilmington.k12.oh.us 

Common core…   
 

Does the sound of those two words scare you?   
Let me try it again…  COMMON CORE!  How about now?   
If you answered “no” to this question, you are in a minority.  Most 
teachers “freaked out” when they were told that there was a new set of 
standards to teach.   
 

“But we are just getting good at these…” 
“WHY do we need NEW standards?” 

“The State doesn’t know what they are doing…” 
“I am just going to keep doing what I have been doing.” 
 
Guess what though??  You aren’t alone!  Every teacher in Ohio will be 
faced with the same Common Core Standards that they are expected to 
teach.  And teachers will be looking to their colleagues for help,     
guidance and collaboration.  In the sea of new standards, new         
assessments, new ways of thinking, you are probably looking for the 
silver lining.  There is the good news, though…  I’ll repeat it again…  
YOU ARE NOT ALONE!   
 
I have been a teacher for seventeen years.  Please allow me to clarify.  
Not just a teacher for seventeen years: a FIRST GRADE teacher for 
seventeen years.  I did my methods in first grade, my student teaching 
in first grade, and my entire professional career in first grade.  If it  
pertains to six and seven year old students, I understand it.  I have 
taught it.  I probably have ten resources to share about it, too.  But 
when the State of Ohio rolled out their new Common Core Standards, I 
had to find a new focus for my teaching.   
 
In my school, two teachers/homerooms are paired up to form a 
“team.”  I teach math, science and social studies to the two homeroom 
classes on my team.  My partner teaches language arts to both classes.  
I have my homeroom students in the morning and my partner’s       
students in the afternoon. My partner-teacher and I found that sharing 
our content standards and planning together was the most efficient 
way to be sure that the students were getting the most “bang for their 
buck.”   
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“They were 

learning HOW 

to use the   

features in one 

room and 

WHAT to write 

in the other 

room!” 

Let me give you an example of how my partner teacher and I 
worked together to blend our standards.  At one point in the year, 
the highlighted language arts standard was about features of non-
fiction texts.  The language arts teacher and I planned a two week 
unit that focused around the features of nonfiction texts.  While she 
was teaching the specific features (table of contents, glossary,    
index, captions, labels, etc.) during the language arts portion of 
their day, the students were working on creating nonfiction books in 
science about the Sun.  They were learning HOW to use the       
features of nonfiction in one room and learning WHAT to write in 
the other room!  Simple collaboration on this project allowed us to 
meet—and exceed—the basic standards the students needed.  
 
But the Common Core fun doesn’t end there!  Opinion writing is a 
strong new element in the Common Core for first grade.  This is a 
new type of writing for young children.  You would be hard-pressed 
to find a first grader WITHOUT an opinion about something, but 
getting him to write about it is another story altogether.  During our  
unit on living things (directly following the Sun unit), science      
students were asked to write to share their opinion on what 
whether they would rather live without sunlight or without water 
and why.  Oh, the responses I received!  And the reasoning!!!  It is 
just amazing what six and seven year olds will say!  From one    
student:  “In my opinion, I would rather live without sunlight. The 
sun gives me a headache!  I would much rather live under clouds 
every day so I won’t have to find my sunglasses!” From another 
student:  “In my  
opinion, I would 
rather live without  
water.  Mom makes 
me drink it for dinner.  
I like lemonade     
better.”  These are 
just a few insights into 
the opinions of first 
graders!  Again, while 
the concept of opinion 
writing was being 
taught in language 



17 

Page 17 Ohio Voices 

  
A Full Circle of Learning (continued) 

arts, in science the students were  
actually writing those informed   
opinions.  Back in language arts, the 
students were sharing those opinion 
pieces with the other writers in their 
class.  A full circle of learning was 
taking place. 

 
Continuing with the opinion writing 
pieces, language arts students had to 
share their opinions of whether they 
would rather live as a Native     
American or as a Pilgrim during the 
Thanksgiving season.  Students had 
to not only share—defend—their 
opinions, but they also had to       
integrating social studies concepts 
(shelters, foods, and transportation, 
etc.)  Although either teacher could 
have done this activity, both subject 
areas (writing and social studies) 
were combined to make a more 
meaningful learning experience for 
the students.  Knowing about how 
both cultures lived (from social    
studies) helped students form better 
opinions and cite more informed   
reasons for their opinions (in        
language arts). 
 

At the end of the year, my partner-
teacher and I sat down together to 
assess what we thought was        
successful during the school year, 
and what our focus would be for the 
coming year.  We found that the   
majority of students were able to  
remember and use the skills we 
taught together, such as opinion  

writing and nonfiction features.  We 
have decided to try to incorporate 
more standards between our subject 
areas this coming school year.  In   
language arts, many students      
struggled with identifying main idea 
and supporting details.  We decided 
that in science and social studies this 
year, we would use a content-specific 
reading each week and focus on the 
main ideas and details of that reading.  
I have also located some leveled 
reader content books that we can use 
in small groups or partners to help  
students improve upon reading fluency 
skills.   
 
It isn’t hard to teach language arts 
content in science or social studies…it 
just seems daunting to start the    
process of working together to find out 
where each content area can overlap.   
It is important to carve out just a little 
time each week to connect with your 
colleagues!  As I eat my lunch standing 
over the copier and checking email, I 
am the last person who can claim to 
have any spare moments for yet      
another meeting.  But, I promise, 
spending a few minutes with your    
colleagues to figure out how you can 
help each other will be the most      
rewarding moments of your week!  

Looking for resources?  Continue to the next page! 
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Wondering about those great resources I mentioned for first grade (and other grades, too!)?   
Here are my* Top 10 Common Core Friendly Resources: 
 
(*Disclaimer:  These are resources that I have found useful to me in my classroom.  You may 
find some of them do not fit into your teaching style.  You may also find that there are things 
that can be used in older grades and younger grades within these resources!  Please surf, pin, 
purchase, copy, laminate and enjoy at your own risk!) 
 

Language Arts: Fold & Read Nonfiction, Mailbox Magazine Publication   
 This book offers “read to read” books that follow along with our nonfiction readings.  I 

currently have it in the Grades 2-3 book for my higher readers. 
Language Arts:  Writing Lessons to Meet the Common Core, Scholastic Publication  
 Provides step by step lessons to guide you through writing tasks like Opinion Pieces,  

Narratives, Informative/Exploratory Texts. 
Language Arts:  First Grade Foundations, Carson Dellosa Publication  
 More of a resource for stations…  This book has worksheets and many other hands on 

activities to use in small groups, individuals, interventions, etc. 
Language Arts:  http://www.readtennessee.org/teachers/common_core_standards   
 This is the Read Tennessee website.  LOTS of great tasks organized for each grade level, 

and listed by Common Core Standard. 
Math:  Mastering the Basic Math Facts in Addition and Subtraction – Strategies, Activities 

and Interventions by Susan O’Connell and John Sangiovanni  
 A great resource filled with games and activities to stress the importance of math       

fluency.  Great for stations, interventions and small group teaching! 
Math: Fold & Solve Math, Mailbox Magazine Publication   
 No-prep practice with word problems! The 36 already-laminated booklets each include a 

math scenario and questions that cover Common Core skills. Bonus activities and           
complete answer keys are also included. The booklets are perfect for centers, small 
groups, or early finishers! 

Math:  Quick Plans Math, Mailbox Magazine Publication  
 Get thirty Common Core skills with oodles of learning options! Every skill has two group 

activities, two learning center activities, and one or more reproducible practice pages.  
Math:  http://www.k-5mathteachingresources.com  
 This is a great website that offers Common Core math tasks for grades K-5.  I like to use 

the different levels of tasks for the different learning groups in my classroom and       
intervention groups. 

Science:  STEAM Point: A Guide to Integrating Science, Technology, Engineering, the Arts, 
and Mathematics through the Common Core by: Susan M. Riley  

 A good resource to read to get some fresh insights.  I liked how it offered more than just 
my usual science curriculum presented.  Good enrichments!! 

All Subject Areas:  PINTEREST!  
 I have found a WEALTH of great teachers that are willing to share their Teachers Pay 

Teachers objects (go to Teachers Pay Teachers, too!) as well as many other helpful 
things to help your school year run efficiently! 

http://www.readtennessee.org/teachers/common_core_standards
http://www.k-5mathteachingresources.com
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OCTELA 2014 
Outstanding English Language Arts Educator 

Nomination Form 
  

 All nominees MUST be a member of OCTELA, and all nominators MUST ei-

ther be members of OCTELA or be a building principal.  Nomination forms MUST be 

typed or printed and submitted to the chair of the Selection Committee by October 

1, 2013.   AWARDS GIVEN IN February 2014 

 

Nominee’s Name:___________________________________________________________ 

 

Home Address:_____________________________________________________________ 

 
City, State, Zip:_____________________________________________________________ 

 

Home Phone: __________________________ Work Phone :________________________ 

 

Email Address: _____________________________________________________________ 

 

Current Position:___________________________________________________________ 

 

Please write a brief statement telling why this individual is qualified to receive this award. 

(Statement may be used if nominee is selected.) 

  

 

 

 

 

Nominator:____________________________________________Date:_______________ 

 

Home Address:____________________________________________________________ 

 

City, State, Zip:____________________________________________________________ 

 

Home Phone:____________________________Work Phone:______________________ 

 

Name of School or Institution:_______________________________________________ 

 

E-mail nominations:  jnboggs@hotmail.com 

or  

Send nomination via USPS: 

Jessica Bennett   

2775 Lori’s Way, Grove City, Ohio 43123 

Deadline: October 1, 2013 
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In our next issue: 

 
 NCTE 2013 review 
 
 What parents wish teachers knew about their children 
 
 

 

Ohio Council of Teachers of English Language Arts 

1209 Heather Run 
Wilmington, Ohio 45177 

 
Karla Hieatt, Editor 

octela@gmail.com 

 
 
 
The OCTELA newsletter 
is published throughout 
the year and distributed 
to OCTELA members. 
Articles cover events 
and topics of interest to 
OCTELA members and 
English language arts 
educators at large. If 
you have information 
you think would enliven 
or inform our audience 
please submit it  to the 
editor via mail or           
email. 

 
Visit us online: 
www.octela.org 


