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“Treat people as if they were what they ought to be 
and you help them become what they are capable 
of becoming."  

—Johann Wolfgang Von Goethe  
German writer 

 

A Note from the Editor: 
 No class is made of students who are 
exactly alike and have the same educational 
needs and desires.  Every classroom is jigsaw 
puzzle that might contain student-pieces who 
are have special needs at both ends of the 
spectrum or might even have limited English        
proficiency.  Finding out how and where  each 
student fits—that can be a challenge.  This 
edition of Ohio Voices provides advice and 
practical suggestions that teachers may use 
in an attempt to put the pieces of their      
puzzles together. 

 

Karla Hieatt Bisig, Editor 
karla.bisig@wilmington.k12.oh.us 

2011 NCTE        
Affiliate Journal 
Award:   

 
Honorable Mention 
Recipient  

 



2 

March 23, 2012:  The 
Huffington Post published the  
article, “American High School 
Students Are Reading Books at 
5th Grade Appropriate Levels,” 
suggesting readability formulas 
are the only measure of rigor in a 
text. Novels cited in the article 
include To Kill a Mockingbird 
(reading level 5.6), Of Mice and 
Men (reading level 4.5), and The 
Hunger Games (reading level 
5.3). The suggestion that these 
classics are not complex enough 
to teach in a high school English 
classroom and the suggestion 
that The Hunger Games is not 
“worthwhile” reading illustrates 
the confusion surrounding text 
complexity.  

In her keynote address at 
the OCTELA Spring Conference 
this year, Dr. Nancy Frey spoke 
about the importance of both 
qualitative and quantitative  
measures of text complexity and   
demonstrated how “close     
reading” of a text engages      
students in analysis of the  layers 
of meaning present in a complex 
text.  As we transition to the 
Common Core standards and as 
we examine the complexity of the 
texts we teach, we not only    
determine which texts are worthy 
of study, but we also face the 
question of how to make 
“complex texts” accessible to our 
most st rugg l ing readers.         
Following her keynote, Nancy 
Frey spoke with OCTELA about    
meeting the needs of our special 
needs students. 

OCTELA:  How do we balance  
teaching students to read more  
complex texts with motivating our      
students to read widely, especially 
books that matter to them           
personally?  
 
N a n c y  F r e y :  A  c o m m o n             
misconception is that we have to 
achieve all of these things in a single 
piece of text without taking a step 
back and recognizing that we teach 
reading and reading appreciation in a 
number of ways. Close reading of 
complex texts is one tool in the   
toolbox, but if it is the only tool in 
the toolbox, every problem starts to 
look like a nail. We must continue to 
use all of our tools: interactive  read-
alouds, shared reading, leveled  
readings (especially when building 
skills with developing readers) and 
close  reading of more complex texts. 
It is important to   recognize that we 
are not throwing out all those other   
practices and only paying attention to 
close reading. Students need to read 
widely. Wide reading is one of the 
best ways of building vocabulary 
knowledge.  

We should be fostering an 
appreciation of reading as well. We 
want students to know that we can 
find ourselves in books and that we 
can find the world. I’m awfully glad 
that nobody snatched People out of 
my hand on the airplane last night 
and said, “You’re a better reader 
than that. This is not something you 
should be reading.” We read for 
pleasure, and there are times we 
should read things that are “worthy” 
because we need to know these 

A Conversation with Dr. Nancy Frey—Stephenie Eriksson  
sm_eriksson@mac.com  
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works as educated human beings.  
 
OCTELA: What strategies do you 
suggest for helping our students with 
disabilities access complex texts? 
 
Nancy Frey: From the standpoint of 
students with IEPs, we must revisit 
the accommodations, and as a team 
determine accommodations for   
complex texts. For example, there 
are a number of ways to provide  
accommodations for a close reading 
of “Salvador Late or Early” by Sandra 
Cisneros.  For students with more 
severe cognitive disabilities who may 
be “non-readers” in the traditional 
sense, I may use partners. I may 
provide illustrations for them. I am a 
big fan of using clip art for basic   
illustrations to help support the    
sequence of what is going on in the 
text. Sometimes I provide word cards 
with targeted vocabulary for         
individual students.  

Thinking of students with 
more significant cognitive disabilities, 
“Salvador Late or Early” has a      
discussion about the use of color 
words and the use of school words. 
For an individual student with       
significant disabilities who is working 
on functional reading development, 
there is a perfect opportunity to    
focus on individual vocabulary      
development for that student.  

For students with mild to 
moderate disabilities, I ask, “How is it 
that I am going to help the students 
access the text itself?” One of the 
ways is by doing some pre-teaching 
of the text. I can pull together the 
small group who needs more support 
and do some front-loading of the text 

pr ior to the whole-class          
instruction. So for those students, 
the whole-class lesson will not be 
the first time they have seen the 
text.  

I think it’s also useful to 
think about students being able 
to access texts that are not    
particularly challenging in terms 
of decoding ability but are more 
challenging in terms of levels of 
meaning. In this way, I can lower 
what they are not good at, which 
might be the traditional decoding 
while still giving them texts that 
have the sophistication and   
complexities that they are      
perfectly able to be able to     
engage in. Now I have           
accommodated them without 
magnifying their disability.  

 
OCTELA: When working with 
students with disabil it ies,    
teachers sometimes tend to shift 
to “skills-based” instruction. How 
do you suggest supporting    
comprehension of complex texts 
and fostering critical thinking for 
our students with disabilities?  
 
Nancy Frey: Students with 
learning disabilities are the   
highest number of students with 
IEPs that we see in our        
classrooms, and the evidence 
around reading comprehension 
for many students with learning 
disabilities is that they have a 
hard time formulating and   
hanging on to the development 
of a character. It is an easy 
enough task to integrate a    
character illustration. For some 
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students that is a nice task, the 
“cherry on top,” but for our    
students with disabilities, this is 
really core to understanding the 
character more deeply. Students 
may use an outline of a figure to 
show what is going on in the 
character’s head. They may    
illustrate this and use evidence 
from the text to support their 
conclusions. This may also be 
used as a pre-teaching activity 
with a small group prior to a 
whole-class discussion about the 
text, and students may use this 
character illustration as a study 
guide during class.  
 
OCTELA: Earlier, you mentioned 
that students build vocabulary 
through wide-reading, and in 
your book Word Wise and     
Content Rich (Fisher and Frey), 
you state that vocabulary is    
c e n t r a l  t o  r e a d i n g                 
comprehens i on .  P l ann ing        
effective vocabulary instruction 
can be overwhelming, especially 
when trying to compensate for 
the vocabulary deficit of      
struggling readers. What advice 
do you have for planning        
vocabulary instruction?  
 
Nancy Frey: First, examine your 
content area standards for     
general academic vocabulary that 
your students need to know. A 
great source for words that often 
get overlooked in vocabulary   
instruction is the “Averil Coxhead 
Academic Word List.” The 570 
terms on this list are not domain 

specific and appear frequently in 
texts across disciplines. Beyond this 
l i s t ,  w e  m u s t  m a k e  t h e                
determination between words we 
need to  teach directly versus    
teaching students to problem solve       
unfamiliar words. What we really 
have to teach them is how to resolve 
an unfamiliar or an unknown word. 
We demonstrate and model this with 
shared read-alouds as we apply our 
knowledge of structural analysis and 
our ability to use context clues.    
Finally, we demonstrate when to use 
outside resources to define a word.  

In the Common Core        
Language Standards there are only 
three standards that are related to 
vocabulary. As you look at those 
three standards, one of the        
standards is all about solving        
unfamiliar words, not about directly 
teaching meanings of unfamiliar 
words. Another standard is around 
how we use vocabulary. And if we 
think about texts much more broadly, 
not just “Can I read and understand 
vocabulary on the printed page?” but 
“Can I use the vocabulary in the    
verbal texts I create in a             
conversation, and can I apply that 
vocabulary in my own writing?,” we 
are now looking at vocabulary as 
much more than “Here is the word 
the author wrote; you need to know 
what that means.” 

My goal is to use about 50% 
of my instructional time in every 
class meeting with students engaged 
in some kind of collaborative     
learning. During this collaborative 
learning, I remind my students that 
as they create “verbal texts,” I want 
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to hear the “language of the lesson.” I want to hear them using some of the 
similar kinds of language that we have been using or that the author has 
been using in the text. What I will often do as they enter into collaborative 
work is list words and phrases on the board for students to incorporate into 
the lesson. It becomes a way to create an accommodation.  

 
OCTELA: What is the next project on the horizon?  
 
Nancy Frey: We are so embedded in text complexity and close reading 
that it is hard to see past all of that. What I’d like to do is extend this into 
the writing realm. As much as we talk about teaching students how to “read 
like detectives,” we also need to teach them to “write like reporters.”  
 
 

 
 
About Dr. Nancy Frey: 

In addition to serving as the Dean of Academic Affairs at Health   
Sciences & Middle College, a public charter school, Nancy Frey is a Professor 
of Literacy in the School of Teacher Education at San Diego State University. 
She teaches courses in the teacher credential program and courses at both 
the Masters and Doctoral Levels. Nancy has co-authored articles and books 
on topics including vocabulary instruction, strategies-based reading         
instruction, teaching English Language Learners, educational leadership, 
and school reform. Nancy’s most recent book, Text Complexity: Raising 
Rigor in Reading, co-authored with Dr. Douglas Fisher and Dr. Diane Lapp, 
will be available in April 2012. 
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OCTELA has a long history of advocacy on behalf of literacy    
teachers and learners in Ohio, working  to communicate what we 

know about how students read and write. We encourage our  
members to use their voices not only in their  classrooms, but in 
their communities to educate and raise awareness of events that 

may impact laws concerning literacy education. 
To that end, one of our main avenues of dissemination is a listserv 
which  provides subscribers with updates , consisting of the most 
current information about happenings around the state related to 

literacy education.   

To subscribe to this free listserv, e-mail  
OCTELAISSUES@listserv.kent.edu 
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Room 603. For some it might as well be synonymous with Atlantis, the 
Bermuda Triangle, or even Daedalus’ Labyrinth. Not because it holds some 
unique mythological, spiritual or magical qualities, but because it is where 
students fear to enter every day. They fear not the teacher or the room  
itself, rather they are intimidated by the content:  Language Arts. Many   
special education students recognize Language Arts as nothing more than a 
class where they are continually reminded of their weaknesses and         
deficiencies.  

The English language alone is a difficult path to traverse with so many 
rules and exceptions and exceptions to the exceptions, but when we insist 
on including deeply challenging texts and composing elaborate              
compositions, students are found at a loss to meet the expectations and 
demands. Consequently, it is incumbent upon us as the educators to narrow 
that gap of trepidation and apprehension by attempting every possible 
measure to style our instruction so as to increase the accessibility of the 
content. Of course, as economics teaches us, even in an ideal co-teaching 
environment, the level of scarcity increases with each additional student, 
and so the pressure and expectative strains on the teachers also upsurge. 
However, with the use of varied instructional strategies, we can establish an 
environment where the anxiety and intimidation of the content is decreased 
or even dismissed. 
 The following list provides an overview of common terms found 
within co-teaching and offers suggestions as how best to incorporate the 
practices into your classroom: 

· Co-teaching: Popularized as an instructional benefit in the late 
1990s, co-teaching provides a variety of methodologies by which 
instruction can be presented, such as parallel teaching, one-teach-
one-assist, divided class, etc. Beyond the added benefit of an       
additional instructor, students have the opportunity to build rapport 
with one of two or more different personalities. Unfortunately, co-
teaching is an idealistic goal in many districts where staffing,    
scheduling, and financial constraints create barriers.  

· Assessment: Although assessment has emerged as the latest four-
letter word in education, for providing open access to students with 
deficiencies, assessment is key. Ongoing assessment, whether it is 
formative, summative, formal, informal, or a mix of all of the above, 
can provide teachers a glimpse into the needs of individual students. 
The difficulty is deciding the successive approach once the          
information is gathered. This of course depends on one’s pedagogy, 
instructional style, available resources, as well as the needs of     
students.  

Co-teaching—Andrea Imhoff and Travis Morris  
aimhoff@granvilleschools.org 
tmorris@granvilleschools.org 
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 Creating small groups for remediation of skills: Once assessments have been completed, a 

focus can begin regarding skill deficits in the students’ reading fluency, comprehension, 
and writing skills.  With the creation of small groups, one of the teachers can pull the small 
group to work on remediating skills while another teacher is working with the remaining 
students or holding a small group of her own. 

 Ability grouping (during work time): Grouping can be done in two ways—homogenously 

and heterogeneously  Homogenous grouping is selecting students who have similar     
abilities to be in the same group. This is best used when you want the students to work on 
a particular skill. Heterogeneous grouping is selecting one or two students from each level 
of ability and placing them within groups.  This is best used when you would like the     
students to have open discussions and really push for extended growth regarding several 
concepts.  

 Independent reading levels: Once assessments on comprehension have been completed, 

using those results can help guide you in your decision making toward students’           
independent reading books.  Provide students with examples of books that are on or 
slightly above their comprehension level. Selected books can be used as independent   
reading books or for literature circles. Selecting books on or slightly above students’ read-
ing level allows them to feel successful when reading. 

 Workshop: Coined as a radical approach to Language Arts instruction, the reading and   
writing workshop models have been engineered and reengineered with so many various 
guises that there no longer exists one true consummate workshop. However, the essential 
elements include a short mini-lesson (10 to 15 minutes), a time for practice (5 to 10    
minutes) and an extended time for independent writing and reading. During this           
independent time, teachers conference individually and in small groups with students to 
address their individual or collective needs as readers and writers.  

 Extra accommodations based off student needs: Sometimes as you are teaching a lesson 

you notice that a student could benefit from a certain accommodation, and when in a      
co-teaching classroom it becomes possible for that student to receive the accommodation 
without delaying the lesson. Common accommodations include: 

o Look for students who may need guided notes.  If they do, look to see if they also 

need the notes to be highlighted in order for easier tracking of the answers.  
o Prepare students to be called on—especially those who struggle with fluency or 

processing speed.  Offer practice and focus on certain passages before putting   
students “on the spot.”  

o Have access to slant boards and color overlays to assist students with their 

reading fluency and their tracking of words. 
o  Provide access to lined paper for students who have occupational therapy 

needs.  Also beneficial is to provide plenty of work space on worksheets.  
Also, if writing is required in a work space, try to provide the student with 
lines to write on. 

 Offer access to dictionaries, spell checkers, and/or computers to allow for 
students to check their grammar and spelling. 

 
Hopefully, these suggestions help you in any co-teaching situations you may encounter! 

Co-teaching (continued) 
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 Ohio schools serve      
students with diverse learning 
needs including English Language 
Learners (ELLs) or Limited     
English Proficient (LEP) students. 
The terms ELL and LEP refer to 
students whose native or home 
language is other than English, 
and whose current limitations in 
the ability to understand, speak, 
read or write English inhibit their 
effective participation in a 
school’s educational program. 
Like their native-English speaking 
peers, ELLs are expected to meet 
Ohio’s academic state standards. 
When provided supplemental  
instructional support, such as 
English as a Second Language 
(ESL) classes and other research-
based strategies, ELL students 
can   succeed in school and    
pursue higher education options 
and  career opportunities. This 
article highlights factors that   
impact ELLs’ success in school, 
including the linguistic, cultural 
and  academic barriers that must 
be overcome so that they can     
par t i c ipate effect ively in       
classroom instruction. It also   
provides information about 
strategies and resources teachers 
and administrators can use to 
help ELLs succeed in school and 
be job- and career-ready upon 
graduation. 
 
Profile of ELLs in Ohio 
 In Ohio, more than 
39,800 ELLS were enrolled in the 

state’s elementary and secondary 
public schools during the 2010-2011 
school year. The number of ELLs  
reported in Ohio for school year  
2010-2011 represents an increase of 
38 percent over the number reported 
five years previously and an increase 
of 199 percent over the number   
reported 10 years ago. Ohio’s ELLs 
represent more than 110 different 
native or home languages. The top 
10  language groups include Spanish, 
Somali, Arabic, Pennsylvania Dutch 
(a dialect of German used by the 
Amish) ,  Ch inese,  Japanese ,         
Vietnamese, French, Russian and Twi 
(a language spoken in West Africa). 
Many of Ohio’s ELLs are children of 
fami l ies  who have recent ly           
immigrated to the United States from 
other countries. According to a     
survey conducted by the Ohio      
Department of Education (ODE) in 
March-April 2011, Ohio school      
districts reported serving 11,881   
immigrant students who have been 
enrolled in U.S. schools less than 
three years.  
 People immigrate to the 
United States for a variety of       
reasons. They may come to join 
other family   members or to seek an 
improved economic opportunity.  
Others are seeking refuge from    
political  repression or    persecution 
in their home countries. According to 
the Ohio Department of Job and 
Family Services' Refugee Services 
Office, 10,000 new refugees arrived 
and  resettled in Ohio between 2005 
and 2010. The refugees’ countries of   

High Standards and Expectations for Ohio’s English Language 
Learners —Dan Fleck, Ph.D and Abdinur Mohamud, Ph.D   

dan.fleck@education.ohio.gov 
abdinur.mohamud@education.ohio.gov 
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origin included Somalia, Burma,  
Vietnam, Russia, Uzbekistan, Cuba, 
Burundi, Ethiopia, Ukraine, Eritrea, 
Liberia, Iran and Sudan. In addition 
to the primary resettlement of    
refugees in Ohio, there has been a 
large secondary migration to Ohio 
from other states. In the Columbus 
metropolitan area alone, it is         
estimated that there are between 
25,000 and 30,000 recently arrived 
Somali refugees. 
 Other groups of Ohio’s ELLs 
are from families that have been in 
the United States for many years, but 
speak languages other than English 
at home. For example, Ohio’s schools 
enroll students of Puerto Rican,  
Mexican-American and other Latino 
backgrounds for whom Spanish is the 
home language. A significant number 

of Spanish-speaking children are 
members of migrant agricultural 
working families. More than 
1,180 migrant children were    
enrolled in Ohio’s elementary and 
secondary schools during the 
2010-2011 school year. Also, 
many children from the Amish 
communities in northeastern Ohio 
learn German (Pennsylvania 
Dutch) as their first language. 
Approximately 1,200 Amish ELLs 
were enrolled in Holmes and 
Wayne Counties schools during 
2010-2011. 

Educational Goals for ELLs 

 Ohio’s goal for ELLs is to 
attain English proficiency so that 
they can achieve the state’s   
academic  s tandards  and         
participate fully in U.S. society. 

English Language Learners (continued) 
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ELLs’ progress in achieving     
English proficiency is measured 
on a yearly basis through their 
participation in the Ohio Test of 
English Language Acquisition 
(OTELA). The OTELA assesses 
English proficiency in four       
domains: listening, speaking, 
reading and writing. Since ELLs 
also have the goal of achieving 
Ohio ’s  Academic Content      
Standards, they participate along 
with their peers in the annual  
administration of Ohio’s statewide 
content assessments: the Ohio 
Academic Assessment (OAA) and 
the Ohio Graduation Test (OGT).  

 

Factors Impacting the      
Educational Progress of ELLs 

 ELLs have the unique 
challenge of learning a new    
language (and, in many cases, a 
new culture) as well as learning 
academic content. To truly have 
the opportunity to learn and meet 
Ohio’s high standards, ELLs must 
have educat ional ly sound        
language support  programs that 
address these needs. 

 The length of time       
required to attain English        
proficiency varies according to a 
number of factors including age, 
grade level, extent of prior formal 
schooling and  current level of 
English proficiency. Some of 
Ohio’s ELLs have had the benefit 
of prior  education,  including  
literacy development in their   
native languages and well-
developed academic concepts. 
Other ELLs, especially those from 

refugee     families, have had little or 
no prior formal educat ional          
experiences. These students typically 
have limited  development of       
academic concepts, little or no      
literacy skills in their native language 
and little or no understanding of U.S. 
school culture. 

 A  l o n g i t u d i n a l  s t u d y         
conducted by Wayne Thomas and 
Virginia Collier (School Effectiveness 
for Language Minority Students, 
1997), shows how long it takes   
typical bilingually schooled students, 
who are achieving on grade level in 
their native  language to reach the 
50th Normal Curve Equivalent (NCE) 
in English: 

· Typical bilingually schooled 
students – 4-7 years; 

· T y p i c a l  “ a d v a n t ag e d ”       
immigrants with 2-5 years of 
on-grade-level home country 
schooling in their native    
language – 5-7 years; 

·  Typical young immigrants 
schooled all in English in the 
U.S. – 7-10 years. The     
majority of these students 
never reach the 50th NCE 
unless they receive support 
for native language academic 
and cognitive development at 
home. 

 Although ELLs have language 
and cultural barriers that need to be    
addressed, they also bring unique 
strengths and experiences to the 
classroom. They have knowledge of 
another language besides English, as 
well as a special cultural heritage. 
These strengths need to be          
recognized as learning resources to 

English Language Learners (continued) 
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be nurtured and shared in their 
educational settings. 

 

Methods of Teaching ELLs in 
Ohio 

 Ohio schools have the 
flexibility to choose from a variety 
of educational approaches, based 
on best theory and sound     
practices that meets the needs of 
their ELLs and leads them to the 
timely acquisition of the level of 
English proficiency the students 
need to succeed in school. These 
include the following possible  
approaches.  

 

Bilingual Education 

 T h i s  a p p r o a c h  i s          
appropriate for school districts 
enrolling large numbers of ELLs 
f r o m  s p e c i f i c  l a n g u a g e         
backgrounds. Bilingual education 
operates on two basic premises: 
1) Students are more likely to 
learn anything, including English, 
if they understand what they are 
being taught, and 2) Students 
who are not proficient in English 
will not fall behind their English-
speaking peers if they are able to 
continue learning subject matter 
in their native languages. There 
are a variety of models of       
bilingual education. In some   
programs, the students may learn 
to read first in their native      
language and then in English. In 
other programs, ELLs only use 
their native language orally in the 
classroom. The focus of the    

program is on teaching them to read, 
write and speak English. The        
important element of bilingual      
programs is that both the students’ 
native language and English are used 
as means of instruction. 

 

The Immersion Approach 

 This is an alternative that 
might be considered, especially by 
those districts where a large number 
of ELLs reside, but there are not 
enough of one or more language 
groups to justify the establishment of 
bilingual education classrooms. In 
immersion classrooms, all of the    
students are ELLs. The focus is on 
teaching subject matter. Although 
the students are taught in English, no 
formal attempt is made to teach the 
language as an end in itself. The  
subject matter is introduced in a way 
that can be understood by the ELLs. 
The teacher adapts the language of 
instruction to the level of the        
students' linguistic and cognitive   
capabilities. Also, the teacher makes 
frequent use of visual aids, concrete 
experiences and manipulative      
materials. In this approach, students 
have the opportunity to develop the 
oral and written language skills they 
need to make academic progress. 

 

Pull-out English as a Second        
Language (ESL) Classes  

 

 School districts may provide 
ESL instruction to ELLs as a means of 
helping them acquire the English 
skills they need to be successful in 

English Language Learners (continued) 
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school. In Ohio, ESL programs 
are used either as the principal 
component of the special        
language instructional program or 
as a complement to bilingual  
education. If the ESL class is the 
main component of the program, 
it is recommended that, when 
possible, native language support 
services are provided to         
supplement the ESL instruction, 
at least for students whose    
English is very limited. ESL 
classes may focus on teaching 
formal English grammar or on 
promoting natural communication 
activities (free conversation, 
games and discussions on certain 
topics). Reading and writing, as 
well as oral communication skills 
in English, should be practiced. 

 

In-class or inclusion   

 In this approach, ELLs are 
together with their native-English 
speaking peers in the same  
classroom, but an ESL or bilingual 
education specialist is available in 
the classroom to support the 
ELLs. For example, the ESL or 
bilingual education specialist may 
provide guidance to ELLs as they 
are working on a group project or 
individual assignment. 

 

Individual tutoring 

 
 Another approach that 
might be considered when there 
are very few ELLs enrolled in a 
school building or district is     
individual or small-group tutoring  

English Language Learners (continued) 
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sessions. Tutors may range from 
tra ined profess ional  ESL or           
bilingual education teachers to     
volunteers who work under the    
supervision of specially trained   
teachers. The   tutoring sessions may 
focus on promoting basic English 
communication skills or focus on 
English for   academic purposes. 

 

Classroom Teaching   Strategies 

 As the number of ELLs       
increase in schools across the United 
States, educators are seeking more 
effective ways to help them succeed 
in K-12 ESL and content-area    
classrooms. There are many         
research based methods developed 
by educators and researchers 
throughout the country. One        
research-based national model is the 
Universal  Design for Learning (UDL), 
which focuses on these three con-
cepts:  a) Multiple means of              
representation which provide       
students with various ways of       
a c q u i r i n g  i n f o r m a t i o n  a n d         
knowledge, b) Multiple means of   
action and expression which   provide 
options for students to demonstrate 
what they have learned, and finally 
c) Multiple means of engagement 
which tap into individual learners' 
i n t e r e s t s ,  c h a l l e n g e  t h e m             
appropriately and motivate them to 
learn.  

 ODE has developed a     
document entitled Strategies for   
Diverse Learners: Focus on  English 
Language Learners, which provides 
the following instructional strategies 
based on the UDL model. 
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o Give the student a 

written summary or 
outline of the   activity 
to help support the         
comprehension of  
information provided 
orally. 

o G i v e  p a r e n t s  a      
written overview of 
the learning goals and 
act iv it ies for the     
following week. If pos-
sible and  appropriate, 
have the information 
translated into the 
home language if it is 
not English (use a 
school or community 
resource person to 
a s s i s t  w i t h  t h e    
translation). Ask the 
parents to discuss the 
upcoming activity with 
their child at home. 

o Identify vocabulary 
that the student may 
not know before the 
activity begins. Have 
the student preview 
key vocabulary by  
using English-English 
or bilingual dictionary/
website (if the student 
is literate in his or her 
native language) to 
gain understanding of 
the meaning of the 
word in English. 

o Provide a copy/

overview of the unit/
lesson to the ESL 
teacher, who can then 

English Language Learners (continued) 
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 Find out about the cultural 
background of students and 
consider how their cultural 
knowledge and experiences 
can serve as teaching/
learning resources (for 
themselves and for other          
students). 

 Find out the level of stu-
dents’ heritage (native or 
home)  language skills in all 
four communication modes 
(listening, speaking, reading 
and writing), and consider 
how these skills can serve 
as teaching/learning re-
sources (for themselves and 
for other students). 

 Find out the students’    
current level of English    
proficiency in all four    
communicat ion modes 
(listening, speaking, reading 
and writing) based on the 
students’ most recent    
English language proficiency         
assessment, and plan for 
strategies to help the        
students   practice the next 
l e v e l  o f  p r o f i c i en c y       
benchmarks (based on the 
Ohio English Language     
Proficiency Standards). 

 Consult with the students’ 
ESL teachers or tutors, and 
share ideas on how to   
support the students’   
learning in both the content      
classroom and the ESL 
classroom. 

 Pre-lesson strategies: 
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 provide follow-up   
p r a c t i c e  a n d        
extension. 

o When giving oral 

i n f o r m a t i o n  o r     
instructions, write 
key words and 
phrases on the 
board. 

o When  pos s i b l e ,  

demons t r a t e  o r 
model the tasks to 
b e  l e a r n ed  o r    
practiced. 

o Give opportunities 

for a study partner 
to help explain the 
major concepts of 
the activity/lesson. 

o If there are two or 

more students of the 
same home/native 
language, give them 
t i m e  t o  w o r k       
together and help 
each other      un-
derstand the content 
being  covered in 
class. 

o Give the student on-

going opportunities 
during the lesson to 
show understanding 
with a thumbs-up 
signal, or lack of  

understanding with 
a thumbs-down 
signal. 

Another research-based model 
used by some Ohio schools is the 
“Sheltered Instruction Observation 

Protocol” (SIOP) model, developed 
by researchers at California State Uni-

versity, Long Beach (Jana Echevarria and 
Mary Ellen Vogt), and the Center for Applied 
Linguistics (Deborah J. Short) under the aus-
pices of the Center for Research on Educa-
tion, Diversity & Excellence (CREDE), a na-
tional research center funded by the U.S. 
Department of Education from 1996 through 
2003. SIOP is a validated instructional model 
that has proven effective in addressing the 
academic needs of English learners. The SIOP 
Model consists of eight interrelated compo-
nents: Lesson Preparation; Building Back-
ground; Comprehensible Input; Strategies; 
Interaction; Practice/Application; Lesson De-
livery; and Review/Assessment. Using instruc-
tional strategies connected to each of these 
components, teachers are able to design and 
deliver lessons that address the academic and 
linguistic needs of English learners. For more 
information on SIOP visit http://www.cal.org/
siop/about/index.html. 
 
The publication ESL learners: A Guide for 
Classroom Teachers (British Columbia Minis-
try of Education, 1999) provides the following 
research-based principles on ELL education:   

 

 The more highly developed 
a student’s first language, 
the more success that stu-
dent will have acquiring a 
second. 

 In the course of learning a 
new language, comprehen-
sion often precedes pro-
duction. Beginner ELL stu-
dents may initially be silent 
for a period, as they listen 
and internalize. 

 Explanations and expecta-
tions need to be articulated 
explicitly and completely. 
Don’t simply expect ELL 
students to pick up on as-
sumptions, unstated prem-
ises or subtle nuances of 

English Language Learners (continued) 

“When possible, 

demonstrate or 

model the tasks 

to be learned or 

practiced.” 

Page 14 Ohio Voices 

Protocol” (SIOP) model, developed 
by researchers at California State 
University, Long Beach (Jana 
Echevarria and Mary Ellen Vogt), and 
the Center for Applied Linguistics 
(Deborah J. Short) under the       
auspices of the Center for Research 
on Education, Diversity & Excellence 
(CREDE), a national research center 
funded by the U.S. Department of 
Education from 1996 through 2003. 
SIOP is a validated instructional 
model that has proven effective in 
addressing the academic needs of 
English learners. The SIOP Model 
consists of eight interrelated       
components: Lesson Preparation; 
B u i l d i n g  B a c k g r o u n d ;                
Comprehensible Input; Strategies; 
Interaction; Practice/Application;  
Lesson Delivery; and Review/
Assessment. Using instructional 
strategies connected to each of these 
components, teachers are able to 
design and deliver lessons that     
address the academic and    linguistic 
needs of English learners. For more 
information on SIOP visit http://
www.cal.org/siop/about/index.html. 

 
 The publication ESL Learners: 
A Guide for Classroom Teachers 
(British Columbia Ministry of         
Education, 1999) provides the      
following research-based principles 
on ELL education:   

 
 The more highly developed a 

student’s first language, the 
more success that student will 
have acquiring a second. 

 In the course of learning       
a  n e w  l a n g u a g e ,                 
c o m p r e h e n s i o n  o f t e n        



15 

English Language Learners (continued) 

Page 15 Ohio Council of Teachers of English Language Arts  

 precedes production.   Beginner ELL students may initially be silent for a period, as they 
listen and internalize. 

 Explanations and expectations need to be articulated explicitly and completely. Don’t 
simply expect ELL students to pick up on assumptions, unstated premises or subtle     
nuances of meaning.  

ELL Performance on State   Academic Achievement Tests  

 ELLs’ performance on state academic achievement tests depends largely on their level of 
English language proficiency and their participation in language support programs. Ohio        
performance data indicate that students with English language proficiency at or below the      
intermediate levels  generally perform lower than many of their native English-speaking peers on 
state content  assessments. On the other hand, ELLs in the advanced or proficient levels      
generally perform much higher. In fact, students who have successfully completed the ELL    
program and are officially mainstreamed into regular classrooms score proficient or higher on 
state academic content assessments at a very high rate, as shown on the following chart.  

 
 

 

 
*  ELLs: students identified as limited English proficient (LEP) in Ohio’s data system 

 
 **  Former ELLs: previously identified LEP students who have met Ohio’s criteria to exit the  
   ELL  program  (this chart includes only the former ELLs who exited the ELL program one 
   or two  years prior to the indicated school year)  
 

Conclusion 

 We know that ELLs have the enormous challenge of learning and demonstrating        
academic competencies in a new language. This is no easy task, especially for older students 
who have to deal with increasingly complex linguistic functions and academic material in English. 
Also, we know that ELLs have native language skills and cultural experiences that can be used 
as learning resources. When ELLs are given the opportunity to participate in strong language 
support programs, and when they are given enough time to acquire English proficiency while 
making academic progress, ELLs can meet this challenge. 

  Percentage of students scoring proficient or higher on Ohio’s state assessments 

  Reading Mathematics 

School Year ELLs* Former ELLs ** ELLs Former ELLs 

2007-2008 58.2 91.9 56.5 88.8 

2008-2009 60.6 94.0 60.7 91.2 

2009-2010 64.5 96.9 60.8 91.8 

2010-2011 65.4 95.9 62.8 91.8 
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Article Reference 
Thomas, W. & Collier, V. (1997). School effectiveness for language minority students (NCBE        
Resource Collection Series No. 9). Washington, DC: National Clearinghouse for Bilingual Education. 

 

Web-based Resources for Educators of ELLs 
About the Lau Resource Center, http://education.ohio.gov/ 
(Search keywords: About the Lau Resource Center) 
This website provides an overview of the Ohio Department of Education’s Lau Resource Center. It 
also provides links to guidelines and resource documents for educators of ELLs. 
 
Center on Instruction – English Language Learning,  
http://www.centeroninstruction.org/topic.cfm?k=ELL 
The Center on Instruction offers materials and resources for English Language Learners that help 
educators improve academic outcomes for diverse learners and those diverse learners with learning 
disabilities. 
 
CREATE, http://www.cal.org/create/index.html 
The Center for Research on the Educational Achievement and Teaching of English Language   
Learners provides information about research, news, events and resources related to the education 
of ELLs. 
 
How to Develop a Lesson Plan that Includes ELLs, Colorín Colorado (2007),  
http://www.colorincolorado.org/educators/content/lessonplan/ 
This site provides examples of effective lessons for ELLs by describing strategies such as building 
background knowledge, explicit instruction and modeling, guided practice, peer practice and       
assessment of content. 
 
Principles of Second Language Development in Teaching LEP Students,  
http://education.ohio.gov/ (Search keywords: Principles of Second Language) 
Five principles of second language development are provided, along with suggestions on how to  
implement these practices.  
 
UDL Fact Sheet for English Language Learners (ELL): PDF 
http://www.udlcenter.org/advocacy/toolkit_policy 
This document gives an overview of the Universal Design for Learning model and provides           
implications specific to English Language Learners. 
 
What Research Tells Us about the Education of LEP Students, http://education.ohio.gov/ 
(Search keywords: What Research Tells Us) 
This document provides a summary of some research-based strategies for teaching limited English 
proficient (LEP) students. Also included in the document are references to more recent research 
studies relating to the instruction of LEP students.  
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The Ohioana Library Presents:  

THE 6th ANNUAL OHIOANA BOOK FESTIVAL:  
CELEBRATING OHIO’S AUTHORS –SATURDAY, MAY 12TH 

 
 
COLUMBUS, Ohio – Live music, food carts, exhibits, fun-loving crowds and….books—lots and lots of 
books!  The Ohioana Library’s goal, as it prepares to present the 6th annual Ohioana Book Festival, 
is creating a festival that brings readers, writers and books together for an inspiring, fun, learning  
experience. 

 
Nearly 100 authors, including 10 who are designated as “featured,” will be at the festival with new 
books they have published within the past 16 months.  The main event will be held on Saturday, 
May 12, from 10 a.m. to 4:30 p.m. at Fort Hayes Metropolitan Education Center, 546 Jack Gibbs 
Blvd., near downtown Columbus and the Short North. This event is free and open to the public with 
no tickets or advance registration required.  

 
“We are proud to announce the 10 outstanding and diverse writers who have been selected as the 
featured authors for the 2012 Ohioana Book Festival. These authors are all stars in their chosen  
literary fields,” said Executive Director Linda Hengst.  

 
During the week prior to the main festival event the 10 featured authors, along with many other     
selected festival authors, will take part in more than 15 outreach programs in the Columbus area 
and around the state. A number of programs will be held in public venues while others will be     
provided for specific populations such as schools and classrooms.  
 

            FEATURED AUTHORS 
 

TOM BATIUK     
JENI BRITTON BAUER 

CINDA WILLIAMS CHIMA   
CASEY DANIELS 

NANCY PETRO    
DONALD RAY POLLOCK 

EMILIE RICHARDS   
LES ROBERTS 

MICHAEL J. ROSEN   
ROBIN YOCUM 
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students. Was everyone getting the 
best I could deliver? This was tough 
to really think through; I like to    
believe I would never willingly give 
less than my best, but did the notion 
that the brightest would be fine just 
because they learn quickly influence 
my teaching? Perhaps, but luckily 
that mindset has become a thing of 
the past as I stretch myself to think 
deeper and to recognize that ALL of 
my students need a teacher to help 
them make sense of the world 
around them and to help guide the 
choices they make. Being a bright 
student doesn’t mean that a teacher 
is an optional accessory in the     
earning process. Teachers are the 
critical element for every child in 
every classroom.  

 Using my new outlook and 
knowledge as a basis, here are a few 
guiding thoughts to help make school 
better for those students who "play 
school" so well. 

1. Observe your students. How do 
the students view school? What 
would make it better/worse? Can 
these student-generated ideas be 
part of a classroom that is          
comfortable for everyone, teacher 
included? Student inventories are a 
goldmine of information to help your 
planning. 

2. Pre-assess student knowledge. 
What do they already know? Begin 
your instruction with that knowledge. 
Quick reviews are not bad, just don't 
camp there...you know how bored 
you can be when you are sitting in a 
meeting and having a PowerPoint 
presentation read to you!  Avoid the 

Gifted and Talented Education—Deborah Thomas 
duthomas@granvilleschools.org 
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 Just like you, I work hard 
and I think about my teaching craft 
even harder...if that is possible. 
And I’ll bet you are also just like 
me... always striving to do your 
best without self-destructing in the 
process. My motto is "work 
smarter," but I still can't seem to 
work in the “not harder" part. 
Sound familiar? So, after thinking 
about my students and how to 
make sure they all get the        
education they need/deserve, I   
d e c i d e d  m y  p r o f e s s i o n a l            
development should focus on   
adding the Gifted and Talented       
endorsement to my teaching     
license. It has been a year of new 
ideas and a heightened awareness 
about the teacher I strive to be. I 
have learned quite a bit about   
myself and how to meet those ever 
increasing demands on my time. 
And great news...it is working 
"smarter" that is making the      
difference—and it isn’t “hard!” 

 T h e  m o s t  c o m m o n        
misconception that I have       
overcome  involves the notion that 
the gifted and talented  students in 
our   classrooms can "do school" on 
their own. After all, they don't 
struggle like the lowest of our 
charges.  They are bright and they 
so easily make sense of the content 
we are teaching. The correct     
answers practically fly out of their 
mouths! These gifted students 
must be just fine, right?  Those 
perfect scores made me feel so 
sure I was on the right track with 
them—until I began to look      
critically at the real learning      
that was going   on for all of   my   
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mundane with your students. 

3. Offer choice whenever        
possible. However, don't be shy; 
make sure that the options     
offered fit your needs as teacher 
too. One very effective method of 
offering choice is the use of Think
-Tac-Toe guides and Anchor   
Activity Sheets developed by 
Carol Ann Tomlinson. Coupling 
tools like these with a small 
amount of pre-planning can make 
a big difference for everyone. 

4. Encourage failure…well, at 
least encourage a sense of      
experimentation. We learn best 
when we have to make sense of 
something that didn't work as 
well as we thought and, honestly, 
perfectionism is a deadly tool 
when acquiring new knowledge. 
It holds the best of us back from 
the edge of greatness. Jump in, 
think hard, get messy, make  
mistakes, and learn something 
new! 

5. Don’t forget that students are 
children, still in the molding   
process. They deserve to have 
knowledgeable adults to guide, 
challenge, and correct them.  
Protect the sense of wonder   
embedded in learning. Being a 
bright student does not equal 
mini-adult status or thinking. 

So there you have it:  practical 
advice in regards to working 
gifted and talented students. It is 
really very simple and if you think 
about it.  After all, you already 
know all of this; sometimes we 

just need to be reminded that in 
spite of all the craziness around us, 
we have the training—and the 
heart—to educate our students. What 
we do to make education meaningful 
for any one of our students benefits 
ALL of our students.  

Want to do some reading on your 
own? The following titles are packed 
with great ideas for busy teachers. 

Carol Ann Tomlinson: 

Differentiation in Practice: A         
Resource Guide for Differentiated 
Curriculum (grades K-5/5-9. (2003) 

Differentiation in Practice: A         
Resource Guide for Differentiated 
Curriculum (grades 9-12) (2003) 

Fulfilling the Promise of the          
Differentiated Classroom.  (2004) 

Leading and Managing a              
Differentiated Classroom.  (2010) 

Susan Winebrenner: 

Teaching Gifted Kids in the Regular 
Classroom. (2001) 
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Deborah Thomas was named 
as OCTELA’s Vice President in 
March 2012.  Over the next 
four years, Debbie will serve  
in the various roles found 
within the presidential tract.  
Congratulations, Debbie—and 
thank you! 
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OJELA CALL FOR MANUSCRIPTS 
The Ohio Journal of English Language Arts (OJELA) is the official journal of the Ohio 
Council of Teachers of English Language Arts (OCTELA). Published twice per year, 
OJELA circulates to over 2,000 language arts teachers of elementary, secondary, and 
college students. Within its editorial columns, departments, and feature articles, the 
journal seeks to publish contributions pertaining to all aspects of language arts learning 
and teaching. 

 
Academic Memoir: Stories of Learning Volume 52.2 (Summer/Fall 2012) 
Deadline:  September 15, 2012 

 
Memoirs reflect on a limited period of time and of personal experience; they are       
episodic.  Memoir writing that focuses on time in school, time as a student or as a 
teacher, writing that focuses on learning or being educated, have become almost    
conventional. 

 
Because learning is powerful, it changes us.  And when we are moved to change, we 
often feel an impulse to account for it.  For as teachers, we are especially attuned to 
learning, its processes and implications, the impulse to talk about our own learning and 
the learning around us is almost second nature.  As learners and teachers, we tell    
stories of these kinds of changes and encourage our students to do the same.  We 
sometimes can’t help ourselves—after encounters with transformative texts, when we 
have found our pedagogical sea legs, when theory and practice finally wed.  These      
stories—about the powerful effects of learning—have come, too, to have a 
genre:    academic memoir. 

 
The stories of academic memoir are both personal and professional; this is a genre in 
which the two merge.  For the Summer/Fall 2012 issue of OJELA, we invite submissions 
in and on the genre of academic memoir.  We invite stories that attempt to capture the 
effects of teaching and learning for both teachers and students, to account for         
professional growth and to explain how and what our students gain, and to develop a 
sense of efficacy for us and our students’ in this place we call school. 

 

Questions? Jeff Buchanan  English Dept., Youngstown State University, One 
University Plaza, Youngstown, Ohio 44555   jmbuchanan@ysu.edu 

 

http://www.octela.org/OJELA.html#Call 
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 Since the official “passing 
of the gavel” during the infamous 
Saturday Luncheon at OCTELA’s 
fabulous conference in 2012, I 
have had some time—well, 
maybe just a fleeting moment—
to reflect upon my year as your 
president.  Come to think of it…
actually having the gavel to pass 
was a miracle in and of itself!   
 Rewind to March 5, 2011: 
I think I had that gavel in my 
possession for all of one hour  
before I had the entire staff at 
the Doubletree, along with the 
c o n f e r e n c e  c o m m i t t e e ,        
scouring the premises looking for 
it.  YIKES!  How could I lead 
without my gavel? How would I 
pass the ceremonial gavel off to 
my predecessor if I couldn’t find 
it?  Would there be a curse 
placed on me if I lost and had to 
replace an OCTELA heirloom?  
These crazy thoughts were     
running through my mind as I 
raced from room to room--
retracing my every step--       
frantically searching for that    
hallowed symbol of my new   
commitment.  Alas, the search 
was over...the gavel was in my 
“safe place.”  Too bad I had    
forgotten where that safe place 
was!!  
 After that auspicious    
beginning my term became 
known as the year of "firsts." One 
of my presidential duties was to 
appoint new members to the   
executive board, and I quickly 
became very adept at this!  I 
truly believe that it was a record-

setting year for new people in new 
positions on the OCTELA board!! 
When all was said and done, at least 
seven significant transitions took 
place. This revamping my of       
cabinet—which reminded me of 
Eninem's song “Cleaning Out My 
Closet”-- was really not such a bad 
thing.  With so many new, energetic, 
and enthusiastic faces, our board   
certainly took on a vibrant and 
techno-savvy persona!   
 OCTELA has made its      
presence known in electronic and 
social media, and I am proud to have 
served within the organization during 
such a crucial time.  Our 21st Century 
updates include the having both the 
newsletter and the conference “Call 
for Proposals” online.  OCTELA also 
has a Facebook page, Twitter       
account and NING.  Our website has 
been updated, making it user-friendly 
and informative.  Anything “OCTELA” 
is readily available to our members 
and online visitors. 
 Another first for me was    
at tend ing the annual  NCTE         
Convention which was held in      
Chicago this past  November.  The 
keynote speakers and breakout    
sessions were both informational and 
inspirational as I continue on my  
personal journey of lifelong learning.  
Networking with other educators and 
relaxing with colleagues and friends 
in the “Windy City” left me with many 
fond memories.  Perhaps the most 
m e m o r a b l e  a s p e c t  o f  t h e            
convention—not to mention the most 
impressive—was the Aff i l iate     
Breakfast.  This event recognizes and 
awards the “best of the best” within 
NCTE.  I was so proud of OCTELA, 

The Presidential Tour—Karen Carney 
kcarney716@yahoo.com 
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winning awards for the High School Teacher of Excellence (Heather  
Campbell), NCTE/SLATE Intellectual Freedom (Ruth McClain), NCTE      
Affiliate Leadership Development (Martha Copp),  Multicultural  Program 
Award (Tanzina Shams and Amanda Schear), and the Affiliate of          
Excellence Award.  Even the newsletter received an honorable mention.  It 
was like being at the Academy Awards of English  Language Arts.      
Needless to say, I was humbled and proud to be in such stellar company! 
 The hallmark of a good leader is to surround herself with people 
who “know their stuff”!  Any  successful organization needs to be fiscally 
sound and solvent. Thanks to our well-attended and wonderful           
conferences and the talents of Margaret Blevins, Treasurer Extraordinaire, 
OCTELA continues to be “fiscally fit.”    OCTELA’s major areas of focus for 
2011-2012 included a membership push—Ginny McCormac, Alesha      
Trudell, and Cindy Bowman have worked tirelessly in this area!  We     
currently have 1,634 members and we’re growing strong!  Under the  
leadership of our new Executive  Director, Karla Hieatt Bisig, OCTELA   
revised its constitution—clarifying wording, board positions and            
responsibilities.  This new working document was instrumental as the new 
appointments were made throughout my tenure.   
 WOW!!   It was undoubtedly a whirlwind term!  What a year of 
personal and professional growth for me.  Undertaking the commitment of 
the “Presidential Tract” was a bit daunting at first, but when you are          
surrounded with the wonderful “faces of OCTELA” who give of their time 
and talents unconditionally, good things are bound to happen! It was    
definitely my pleasure and an absolute privilege to serve as your president 
this past year.  Jessica, my wish is that your leadership year is as         
rewarding for you as it was for me!   
 
 

Michaels Associates:  Friend of OCTELA 
 

Visit www.k12educationmatters.org and support Michaels Associates by navigating to 
Amazon through their website!  Or take time to utilize www.teacher-books.net, which  
provides another option when purchasing professional  development materials.  

http://www.k12educationmatters.org
https://mail2.wilmington.k12.oh.us/owa/redir.aspx?C=aa691a3a7b8d41a2ba66426dfa47eeab&URL=http%3a%2f%2fwww.teacher-books.net
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Spring Conference The Future is Now Leaves Attendees Feeling Rejuvenated! 
 
 “As always, the OCTELA Spring Conference is just the boost of energy I needed to get me 
through the rest of the school year!  I picked up ideas that I can use on Monday morning!”   

--Conference attendee, via evaluation sheet. 

 
 More than 300 educators from all over Ohio came together to attend the annual OCTELA         
conference on March 9 – 10, 2012.  The two day event left teachers feeling, “rejuvenated,        
inspired, empowered and informed!”  I chose the theme, The Future is Now because, as          
educators, I believe we need to embrace change, not stall it.  I hope the conference provided all 
with the tools and resources to jump into the “now!” 
 
 The keynote speakers were a huge success and so very entertaining!  Nancy Frey kicked 
off the conference Friday morning to help us understand text complexity.  How generous of her to 
share her PowerPoint presentation on the OCTELA NING with our members.  Roland Smith had us 
rolling in laughter during his luncheon—what a wild ride through his writing!  Sara Kajder was 
amazing Saturday morning and continued to wow us throughout her breakout sessions.   Who 
knew incorporating technology could be so easy?  Finally, Chris Crowe amazed us in the final   
keynote address with his Lessons Learned and descriptions of what it means to be a teacher,   
highlighting our impact on the many lives we touch.  The people at my table had tears in their 
eyes by the end of his speech.  The 2012 keynote speakers provided a glimpse of the OCTELA 
conference at its best. 
 
As always, the basket raffle was a huge  success.  Thanks to Alesha Trudell and Ginny McCormick 
for the endless hours they spend putting this together.  We also welcomed the addition of the  
OCTELA table this year where Michaels    
Associates donated a book to each and 
every conference attendee.  Furthermore, 
attendees could sponsor a membership for 
colleagues and each person in attendance 
had the opportunity to  participate in the 
Vendor Scavenger Hunt for a chance to win 
a free Kindle!  
    
Thanks to all of the wonderful people who 
made this conference possible, especially 
Karen Carney for her endless wisdom.  I 
hope you remember why you chose the field 
of education and that you feel ready for the 
future.   

 
Jessica Bennett, Conference Chair 

2012 Conference Overview—Jessica Bennett 
jessica.bennett@swcs.us 
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Jessica Bennet with Roland and Marie Smith. 
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2012 Conference Highlights  
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Outstanding English Language Arts        
Educators Recognized 
 
The Outstanding English Language Arts 
Educators Award is given annually to    
professionals  who exhibit leadership and 
talent within their field.  The 2012 winners 
include, left to right: 
 

Jennifer Pint—Middle School 
April King—High School 
Kevin Cordi—University 

Debra Nickles—Special Distinction 

 
 

Krebehenne Honored 
 
Laura Krebehenne, a teacher at    
Granville Elementary School, was   
honored as the 2012 Bonnie Chambers 
Award winner.  The Bonnie Chambers 
Award for Exemplary Teaching is given 
to an early career teacher in grades    
K-6 who has shown great promise and 
passion within the teaching field. 

Thomas and Messer Welcomed to the OCTELA Executive Board 
 

Deborah Thomas,  a fourth grade teacher at Granville Intermediate School has been elected 
Vice President of OCTELA for the 2012-2013 year.  Having  previously served as OCTELA’s 
Elementary Liaison, Debbie is eager to continue her work with the affiliate over the next four 
years, first as Vice President, then as President-Elect (2013-2014), President (2014-2015),  
and Past-President (2015-2016). 
 
Patrice “T.C.” Messer, OCTELA’s new Secretary-Elect, is a reading teacher at Beachwood 
Middle School.  T.C. will begin her work during 2012-2013 as  Secretary-Elect and then 
spend a year as Secretary for the organization.   Welcome, T.C.! 
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OCTELA 2013 
Outstanding English Language Arts Educator 

Nomination Form 
  

 All nominees MUST be a member of OCTELA, and all nominators MUST either be     

members of OCTELA or be a     building principal.  Nomination forms MUST be typed or printed 

and submitted to the chair of the Selection Committee by November 1, 2012.   AWARDS GIVEN 

IN MARCH 2013. 

 
Nominee’s Name:___________________________________________________________ 

 

Home Address:_____________________________________________________________ 

 

City, State, Zip:_____________________________________________________________ 

 

Home Phone: __________________________ Work Phone :________________________ 

 

Email Address: _____________________________________________________________ 

 

Current Position:___________________________________________________________ 

 

Please write a brief statement telling why this individual is qualified to receive this award. 

(Statement may be used if nominee is selected.) 

  

 

 

Nominator:____________________________________________Date:_______________ 

 

Home Address:____________________________________________________________ 

 

City, State, Zip:____________________________________________________________ 

 

Home Phone:____________________________Work Phone:______________________ 

 

Name of School or Institution:_______________________________________________ 

 

E-mail nominations:  kcarney716@yahoo.com 

or  

Send nomination via USPS: 

Karen Carney   

6722 Wyndclift Circle, Austintown, OH 44515 

  

Deadline: November 1, 2012 



28 

Page 28 Ohio Voices 



29 

Page 29 Ohio Council of Teachers of English Language Arts  



30 

Page 30 Ohio Voices 

 



31 

Page 31 Ohio Council of Teachers of English Language Arts  

  

 
 

Application for OCTELA membership:  Make checks payable to OCTELA and mail this form to                                         

Karla Hieatt Bisig  1209 Heather Run, Wilmington, OH 45177 karla.bisig@wilmington.k12.oh.us        

You may also pay by Master Card or Visa. 

CHECK ONE:   ___ Professional Membership $40  ___ Student or Retired Membership $17 

Name:  _____________________________________________________________  

Address: ___________________________________________________________ 

City: _____________________________  State: _____  Zip: _________________ 

Personal PH _________________________  Work PH: _____________________ 

Email: _____________________________________________________________ 

County in which you teach: _________________  School: ___________________ 

Credit Card Number: _________________________________________________ 

Expiration Date: ________________________   Check One:  _____  MC   _____  Visa    3 digit code on back of card _______ 

 

 

To join NCTE, complete this form and mail to NCTE, 111 W Kenyon Road, Urbana, IL 61801-1096 

 

 

 

OCTELA Membership Form                                               

Check your mailing label for your expiration date 

Teaching Level:  Check all applicable 

___ Secondary    ___ Middle Sch. 

___ Elementary     ___ College/Univ. 

___ Vocational    ___ Librarian 

___ Retired    ___ Student 

___ Other    ___ Dept. Chair 

NCTE Membership Form  Ohio P-0177 

Language Arts:   $25 English Education    $25 

English Journal   $25 SLATE (Contribution)    $15 

College English  $25 Res. in Tch. Eng     $25 

Voices from the Middle  $25 Tch English in 2 Yr Coll  $25                             

Talking Points   $25  

Teaching Eng. in Two Year Colleges    $20 

Please note that NCTE journals are  

NO LONGER included in the 

membership fee. 

Journal fees for students are half the 

regular membership journal fee. 

 

 Choose One:  ___ New membership  $50  ___ Renewal  $50 Renewal Membership Number __________ 

Name: __________________________________________________________Home Phone:  _________________________ 

Home Address: ________________________________________________________________________________________ 

City: ____________________________________________ State: ____________________  Zip Code: _________________ 

Email: ___________________________________________ School Name: _______________________________________ 

School Address: __________________________________   City: ______________________ Zip Code: _______________ 

Voting Section: Check one:    _____ Elementary _____ Middle School _____ Secondary _____ College  

Membership forms are also online at www.octela.org 
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In our next issue: 

 
 Back to School:  Suggestions for a Great Year 
 
 Common Core:  Are You Ready? 
 
 
 

 

Ohio Council of Teachers of English Language Arts 

1209 Heather Run 
Wilmington, Ohio 45177 

 
Karla Hieatt Bisig, Editor 

karla.bisig@wilmington.k12.oh.us 

 
 
 
The OCTELA newsletter 
is published throughout 
the year and distributed 
to OCTELA members. 
Articles cover events 
and topics of interest to 
OCTELA members and 
English language arts 
educators at large. If 
you have information 
you think would enliven 
or inform our audience 
please submit it  to the 
editor via mail or           
e-mail. 

 

Editorial Advisory Committee: 
Stephenie Eriksson, sm_eriksson@mac.com 
Sarah Ressler Wright, sarahressler@gmail.com 

 
Visit us online: 
www.octela.org 


