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A Note from OCTELA’s LGBTQ Liaison: 
 Imagine being a student and feeling as 
though you were either totally alone and    
invisible—or a walking target. For many     
students who identify as lesbian, gay,          
bisexual, transgender, and queer (LGBTQ), or 
children who come from LGBTQ households, 
this is a daily occurrence. Often, they do not 
feel free to be who they are, or when they do, 
they are bullied. They also do not see      
themselves or their families represented in 
the curriculum and so they feel disrespected 
or that the future may hold no hope for 

them... 
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Strengthening Teacher Knowledge of LGBTQ Issues 
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Imagine being a student and feeling as though you were either totally alone and  invisible—or a 
walking target. For many students who identify as lesbian, gay, bisexual,   transgender, and 
queer (LGBTQ), or children who come from LGBTQ households, this is a daily occurrence. Often, 
they do not feel free to be who they are, or when they do, they are bullied. They also do not see 
themselves or their families represented in the curriculum and so they feel disrespected or that 
the future may hold no hope for them. 

 
Because we believe that educators should not simply tolerate or accept differences, but actually 
value and welcome all students and their families while creating safe spaces for all to learn, the 
2014 OCTELA conference incorporated its first ever breakout thread concerning issues for 
LGBTQ students at all educational levels. As programs across the country include more 
“discussion of diversity issues, these discussions typically omit or give cursory attention to 
LGBTQ issues, even though people of diverse sexual orientations and gender identities belong to 
all racial, ethnic, socioeconomic, and ability groups” (NCTE, 2007).   
 
In keeping with NCTE’s position statement on these matters, we believe in strengthening 
teacher knowledge of LGBTQ issues in order to best help students who identify on this        
spectrum, or come from LGBTQ families. NCTE’s resolution is available online. 
 
In this newsletter, we offer insights from ELA professionals who are involved in this work at  
various levels: 
 
 To begin. Jill Smith, Ryan Schey, Dorothy Sutton, and Maree Bednar, OCTELA conference     

panelists, have summarized their session to give a thorough overview of some of the LGBTQ 
issues in education and how educators can be more inclusive for these students. They have 
provided ways teachers can use specific titles within their classrooms. 

 From Mollie Blackburn and Rebecca Nelson, we have a first hand account of teachers and     
parents working toward changing policy for transgender children. In their article, they take 
you along as they work through this slow process and provide advice for teachers who want 
to learn more. 

 Jen Gilbert, Jessica Fields, Laura Mamo, and Nancy Lesko describe their new project about 
moving the conversation beyond just bullying through the power of stories. Their article   
examines the importance of this work and offers ways for anyone interested to learn more 
about the project. 

 
I hope these articles provide information and insight into how we can help our students feel  
valued and safe during these formative years in which they are in our care.  Please consider 
submitting proposals dealing with LGBTQ issues in education for the 2015 conference and/or 
spreading the word that our conference now includes such breakout sessions. 
 
Karen Andrus Tollafield is a retired teacher with 30 years experience in the classroom and is currently 
a doctoral candidate in the literacy department at Kent State University. She serves as OCTELA’s LGBTQ 
Liaison and a Safe Space Trainer for the Gay Lesbian Straight Education Network (GLSEN).  She can be 
contacted  at ktollafi@kent.edu  

http://www.ncte.org/positions/statements/teacherknowledgelgbt
mailto:ktollafi@kent.edu
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Supporting and Celebrating LGBTQQ Students and Families:  

Jumping In and Moving Forward 
Jill M. Smith, Ph.D., Ryan Schey, M.Ed., Dorothy Sutton, M.Ed., & Maree Bednar, M.Ed.  
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Introduction 
 
When our teacher inquiry group, the Pink TIGers1, heard that OCTELA was including a lesbian, 
gay, bisexual, transgender, and queer or questioning (LGBTQQ) strand for the first time we were 
sitting in a circle at one of our monthly Saturday morning meetings, drinking coffee and discussing 
ways to combat homophobia and heterosexism in schools. Needless to say we were pretty excited 
about the news. As English teachers and human beings we see safety and inclusion for LGBTQQ 
students, staff, and families as indisputably being part of who we are and what we do. Too often, 
sadly, anti-gay slurs are still heard in the hallways outside our classrooms and seen written on the 
walls of our school bathrooms. Additionally, findings from the 2011 school climate survey by the 
Gay, Lesbian, and Straight Education Network (GLSEN) point to the critical importance of teachers 
jumping into this work and doing it as much and as well as possible.  
 

 84.9% of students heard “gay” used in a negative way (e.g., “that’s so gay”) frequently or 
often at school, and 91.4% reported that they felt distressed because of this language.  

 56.9% of students reported hearing homophobic remarks from their teachers or other 
school staff, and 56.9% of students reported hearing negative remarks about gender    
expression from teachers or other school staff.  

 81.9% were verbally harassed (e.g., called names or threatened) in the past year because 
of their sexual orientation, and 63.9% because of their gender expression.  

 31.8% missed at least one entire day of school in the past month because they felt unsafe 
or uncomfortable.  

 7.4% of students reported that their school had a comprehensive policy (i.e., that        
specifically included both sexual orientation and gender identity/expression) and only 
15.6%   reported that their policy included either sexual orientation or gender identity/
expression  

 Although almost all students (95.0%) could identify at least one staff member supportive 
of LGBT students at their school, only about half (54.6%) could identify six or more      
supportive school staff.  

There is much work to be done around LGBTQQ safety and inclusion in schools, so as much as we 
love our Saturday morning inquiry group we absolutely hope that one day there won’t be a need 
for it. Until that time comes, however, we will continue to work for LGBTQQ safety and equality in 
schools and we applaud OCTELA’s commitment to supporting this work.  
 
In the sections that follow we will summarize points made in our OCTELA session in hopes that we 
can build upon the rich conversations that were started at this year’s conference. Maree will talk 
first about what addressing LGBTQ inclusivity looks like from her perspective from as an           
elementary Language Arts teacher. Next, I will talk about what it looks like in my work as a middle 
and high school English-Language Arts (ELA) curriculum coordinator. Finally, Ryan and Dorothy 
will talk about work they are doing as ELA teacher researchers and LGBTQQ allies.  
_________________________ 
1The Pink TIGers is a teacher inquiry group in central Ohio co-founded by Dr. Mollie Blackburn whose work can also be 
found in this newsletter. The group is committed to combating homophobia in schools and has been meeting every 
month since about 2003. In 2010 we proudly published Acting Out!: Combating Homophobia through Teacher Activism 
and are currently working on a second book.  
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Maree 
 

As an elementary school teacher of 23 
years I often say, when talking to parents of a 
new class of students or to college students 
preparing to become teachers, that every    
student deserves to see a reflection of self in 
the teaching and learning that takes place in 
the classroom. These are words I hold true 
and words that I live by each day I spend in 
the classroom with my students.  Schools are 
communities and classrooms are families, 
where each person brings a unique offering to 
the unit as a whole. We all crave the sense of 
belonging we get from being valued members 
of the group. Not everyone thinks the way I 
do, however, when it comes to the inclusion of 
LGBTQ youth and families. The unfortunate 
truth is that many schools and classrooms still 
relegate these students and families to the 
category of other, and, therefore, render them 
invisible by nature of their exclusion as full 
participants in the community of school. The 
importance of doing this work of inclusion 
ought to override any discomfort we feel in 
addressing topics deemed controversial and, 
therefore, inappropriate for students, in     
particular those in elementary schools. Schools 
are just a microcosm of the larger            
communities in which we live and LGBTQ  
people are widely represented in those     
communities.  

Because LGBTQ topics are deemed 
controversial, it is often believed that the    
inclusion of such topics in the elementary 
school curriculum is, at best, inappropriate, 
and, at worst, damaging to the young and 
easily influenced minds of the students. This is 
based on the assumption that children in 
schools know nothing about the topic already 
but, in fact, they often do.  In my own      
classroom of 29 there are students from many 
types of families including LGBTQ and they 
deserve acknowledgement just the same as 
anyone else. Schools are places for everyone, 

not just those who fit within a societal “norm.”  
Schools are supposed to be safe places where 
all students are welcome and afforded the same 
opportunities to flourish and develop as     
thinkers, creators, and learners.  We, as     
teachers, have to make sure that happens. 

A good jumping off point for doing so is 
the use of children’s literature. When teaching a 
unit on Families, for example, the inclusion of 
books about LGBTQ families is a way to include 
everyone in a very natural, normative way. 
Books like In Our Mothers’ House, The Family 
Book, and Asha’s Mums focus on family diversity 
of all kinds.  When teaching lessons on respect, 
differences, and bullying, also talk about teasing 
around gender and gender identity. Books such 
as Be Who You Are, Oliver Button Is a Sissy, My 
Princess Boy, and 10,000 Dresses are books to 
include in your lessons and read-alouds.  Books 
can help contextualize LGBTQ topics within the 
other lessons you teach in your curriculum. 
Build on what kids already know. Find out their 
background knowledge and let them shape the 
information you provide. You might learn they 
know much more than you thought and that 
they are able to delve into deeper topics than 
you assumed they were ready for.  However 
you begin, it is important to note that there is 
nothing too small that you can do to begin this 
work of including and valuing each student and 
family who enters the community called your 
classroom. Just do something and build on it 
over time because each student does deserve to 
see a reflection of self in the teaching and  
learning that takes place in your classroom. 

 
Maree Bednar is an intermediate teacher at      
Indianola K-8 in the Columbus City Schools. She  
actively works to create an inclusive classroom   
community that welcomes and affirms everyone, 
including LGBTQ students and families. Maree has 
been  teaching for 23 years and has written and  
presented about her experiences as an "out" teacher 
and advocate in the elementary school setting.  She 
can be contacted via email at                          
Mbednar3460@columbus.k12.oh.us 
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Jill 
 One of the questions that was asked 
by a teacher in the audience after we        
presented our session at the OCTELA        
conference was about what LGBTQQ          
inclusivity looks like in an ELA curriculum and 
how to do the work if you’ve never done it  
before. This is a really good question. As I 
have thought about this question since the 
conference I’ve reflected on my own experi-
ences as a student and the fact that the books 
I read in school absolutely lacked gay, lesbian, 
or transgender characters, and how the      
authors of these books were assumed to be 
straight. In light of this, as an adult teacher 
it’s understandable that for many of us there 
are more questions and likely more work 
around LGBTQQ inclusion than there are 
around teaching books and perspectives that 
are already established. Like Maree, I believe 
this work is needed and well worth the extra 
effort. I also think that what the really good 
question asked by the teacher in our audience 
points to is that ELA teachers are interested in 
supporting change and are ready to jump in to 
provide the opportunities that many of us 
never had to see LGBTQQ voices and         
perspectives included and valued in school.  
 Certainly, one of the most important 
reasons for jumping into the work of including 
LGBTQ books and perspectives is evidenced 
by the GLSEN climate survey mentioned in the 
introduction: not being inclusive puts students 
at risk. On the other hand, we know from the 
same survey that students in schools with an 
LGBTQQ-inclusive curriculum, for example, 
hear fewer homophobic remarks and hate  
language and fewer negative comments about 
gender expression than those without an     
inclusive curriculum (glsen.org).  
 In my role as an ELA curriculum      
coordinator I see lots of opportunities for 
teachers explicitly to include LGBTQQ texts 
and perspectives. One way that’s really       
accessible for any teacher is taking time to 

simply acknowledge and talk about LGBTQQ 
identities using books that already exist in 
school curriculum. This also helps teachers work 
against the heteronormative myth that there is 
any school or classroom where LGBTQQ       
students, teachers, and families do not exist. 
Doing this work might look like talking about the 
way that Mark Twain’s perspective as an author 
who was white, male, and from the south, for 
example, was integral and important to his   
perspectives about slave ownership and        
language use in Huckleberry Finn. Thinking 
about this kind of inclusion, then, the           
perspective of Langston Hughes as a gay man 
would be equally integral and important to 
thinking his famous poem, “Harlem” and       
considering what happens to “a dream         
deferred,” among other insightful points made 
by his speaker. In addition, as Maree pointed 
out, LGBTQQ inclusion work is very much about 
building on what students already know and 
have noticed. Years ago, for example, a female 
student came up to my desk and asked if it was 
true that J.K. Rowling used her initials because 
she didn’t want publishers to know her     
manuscript was written by a woman. More re-
cently, students have talked about the character 
Rue being cast as African-American in the movie 
The Hunger Games and shared that they 
thought Peeta’s character was “acting like a 
girl.”    Sometimes these kinds of conversations 
are viewed as irrelevant to existing school          
curriculum but I would argue they aren’t,      
especially when they address race, gender, 
sexuality or any other identities that have been 
historically excluded from school curricula.    
Acknowledging relevance of LGBTQQ identity in 
stories that are already included in existing   
curriculum and supporting student inquiry about 
inequities they have experienced or notice are 
positive first steps for teachers looking for ways 
to make their practice more LGBTQQ-inclusive.   
 Like Maree, I also think there are many 
opportunities to make ELA curriculum more   
inclusive within our everyday best practices of 
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seeking out books that are relevant to students. Adding fiction and non-fiction titles that have 
LGBTQQ perspectives and characters in them is the same kind of work that many teachers make 
when stories about race, gender, or socioeconomic status are added as class readings or as 
choices on reading lists. One example of this in my district was the addition of James McBride’s 
The Color of Water, a powerful, funny, beautifully written memoir by McBride, a black man who 
had a white mother. Fifteen years ago this book was considered so controversial that initially it 
was relegated to a reading list where students could choose it as an option and it was purchased 
with grant money that we as teachers decided to specifically apply for because there were no    
existing books that told that kind of story, and there was no funding to buy new books. Now, 
years later, the book has resonated so deeply with students and their families that it has been   
approved by our school board, is funded by the district, and is read as a class assignment within 
regular ELA curriculum. Looking for books with LGBTQQ perspectives and characters and adding 
them to class reading lists is something that all of us can do. Students, colleagues, librarians and 
conferences (like OCTELA!) are gold mines for finding new titles that are relevant to students and 
that are LGBTQQ-inclusive.  
 As a final thought I would like to share another question, this one posed by a researcher 
named Molly Andrews (2004). In her work researching narratives she asks, “How can we make 
sense of ourselves, and our lives, if our life story looks deviant compared to the regular lines of 
the dominant stories?” (p. 11).  Rhetorically, her point is that no one should be made to feel weird 
or deviant because their life doesn’t look like one that’s represented in stories told by dominant 
culture. I assert that teachers can do a lot to make sure that students have opportunities to see 
themselves represented in positive ways in the stories they read in school. Acknowledging 
LGBTQQ themes and authors in existing curriculum and seeking out and adding books that are 
LGBTQQ-inclusive in order to expand curriculum are two ways that ELA teachers can start this 
work.  
 
Jill Smith, Ph.D., is the English-Language Arts Curriculum Coordinator for Westerville City Schools and an 
adjunct lecturer at The Ohio State University in the School of Teaching and Learning. Prior to that she has 
been a high school English teacher and an advisor to a Gay-Straight Alliance. She is also a co-author and 
editor of Acting Out!: Combating Homophobia and Heterosexism in Schools, recognized in 2010 as an 
"Outstanding Academic Title" by the American Library Association and winner of the National Association of 
Multicultural Education Philip C. Chinn book award. She is currently working on a follow-up book to Acting 

Out! that will explore ways teachers can better support LGBTQ students and families. You may contact her 
at smithjill@mac.com 
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The GLSEN Educator Network 

As a member of the GLSEN Educators Network Mailing List you’ll receive a monthly newsletter 
that highlights GLSEN’s resources and provides news and up-to-date information on GLSEN  
research and GLSEN’s policy initiatives. The newsletter also provides guidance to help you     
implement GLSEN programs like No Name-Calling Week and support student initiatives including 
Ally Week and the Day of Silence. We invite you to join the thousands of educators who are   
helping GLSEN change schools across the country. 

mailto:smithjill@mac.com
http://action.glsen.org/page/s/educator-network
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Ryan and Dorothy 
 
 Information from the GLSEN climate 
survey mentioned in the introduction          
establishes the need for English language arts 
teachers to act as allies based on two distinct 
ideas: first, the continued existence of school 
environments that are hostile and unsafe for 
LGBTQQ youth and youth that are perceived 
to be LGBTQQ; and, second, the negative    
impact these environments have on LGBTQQ 
youth’s attendance rates and academic 
achievement.  All students have the right to 
receive a meaningful education in a safe and 
accepting space, and the state of Ohio is    
increasingly holding local educational agencies 
accountable for all students’ achievement.  
Given these two ideas, as high school English 
teachers we believe that we and all other 
teachers have a professional and ethical     
obligation to work to cultivate a classroom 
space that is safe, just and compassionate for 
all students and families. 
 In addition to the direct impact English 
language arts teachers can have on students 
in their individual classrooms, it is also       
valuable to make decisions to act in support of 
LGBTQQ youth because of the ripple effect it 
can have on colleagues and, in turn, the     
culture of one’s building and district.          
Currently, our teacher inquiry group, the Pink 
TIGers, is involved in interviewing educators, 
families and students from across central Ohio 
in order to investigate why some educators 
are willing to intervene and provide support 
for LGTBQQ youth, staff and families while 
other educators choose not to do so.  Initially, 
our focus is on clusters of teacher interviews 
from two different central Ohio schools dis-
tricts.  As such, we’ve discovered that when 
teachers make decisions to act as LGBTQQ 
allies, their decisions are generative and     
reinforcing, meaning that the choices of ally 
teachers encourage and enable others to also 

act as allies, which in turn impacts a greater 
number of youth and adults.  Specifically, we 
have found that ally teachers enable others in 
three ways: they  trailblaze, permit and remind. 
 First, ally teachers are seen by others as 
“trailblazers” because ally behavior is modeled 
for adults and youth in school buildings,     
demonstrating to others how to jump in to 
make similar, supportive choices.  One educator 
we interviewed discussed the importance of two 
“trailblazer” teachers in his building: “I think 
John and Anna have done a nice job of being 
leaders in that area where people...have come 
to them for advice or guidance for dealing with 
something...I think having those two as both 
kind of official and unofficial resources for the 
staff, I think it’s helpful.”  These two teachers 
are seen by others as resident experts who  
welcome questions from staff (both teachers 
and administrators) and who will, in turn,     
support the staff members who want to act as 
allies but are not entirely sure how to do so.  At 
times, this advice can be more informal. For  
example, a teacher across the hall might have a 
quick question between class periods about 
LGBTQQ terminology based on a class          
discussion of a piece of literature.  At other 
times, this guidance becomes more official such 
as collaborating with an administrator when a 
parent has questions about students’           
participation in the National Day of Silence1. 
         Second, ally teachers give permission to 
others to make choices in support of LGBTQQ 
youth and adults.  It’s common for teachers to 
question whether or not they are allowed or 
able to use LGBTQQ-themed texts or to discuss 
LGBTQQ-related issues in class.  When they see 
others doing so in their classrooms, it can grant 
them agency and authority to follow suit.   
 
______________________ 
  
1 The National Day of Silence is a day of protest to raise 
awareness about the harassment, violence, and silencing 
LGBTQQ individuals experience on a daily basis.    
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One ELA teacher who we interviewed         
discussed how another teacher’s decisions  
empowered him: “I feel like in, especially in a 
district where we do have people in our     
building, in the high school who are willing to, 
like Anna, who are willing to push the   
boundaries on the literature we're using - it 
seems like a pretty safe place for us all to do 
that. It's not like any of us are trying to do this 
in isolation, in a really conservative            
environment, we're part of a community so. 
That's empowering.”  In this case, Anna gave 
permission and agency with respect to another 
teacher’s curriculum.  Her act of including and 
discussing LGBTQQ-related literature made 
another sympathetic teacher feel that he also 
was safe to do so and as a result would      
become part of a community of allies.  In this 
way, Anna impacted not only the teacher’s 
behavior, but also his mindset and teacher 
identity.  Permission wasn’t limited to the   
curriculum though.  It can expand into others 
areas such as classroom environment and 
decorations, or expectations regarding       
students’ language use. 
 Third, ally teachers help remind others 
of the need for and importance of acting as an 
ally.  Classroom teachers in Ohio are swamped 
with new requirements and work imposed on 
us from outside of our buildings and districts.  
Many of us feel that we’ve reached a mental 
saturation point due to the high number of 
responsibilities that we have, which can make 
it easy for us to allow some ideas that we 
value to fall to the wayside.  Visible ally  
teachers help remind others to make          
intentional choices in support of LGBTQQ 
youth and adults.  One teacher we interviewed 
discussed the importance of ally teachers and 
students forging relationships with the faculty.  
He explained the potential power of having 
someone who is well-respected, whether a 
student or educator, discussing with the staff 
the importance of interrupting the use of  
hateful language: “If the conversation       

happens with someone who is then a physical 
reminder by their presence in the building then 
every time you see that person you think ‘we 
had that conversation, this is something       
important.’ Then it helps build a habit of     
thinking...I don't know how a teacher could  
ignore, it would, I would physically cry. I am 
choked up thinking about watching another 
teacher ignore hateful language after having a 
student help us understand the issue, and ask 
us sincerely to help solve it by stopping hateful 
language in the hallway. I would feel physical 
discomfort watching another teacher ignore that 
hateful language the next time.”  This teacher 
painted a powerful picture of how people can 
function as reminders through their presence 
and past actions.  Implicitly, his comments  
highlight that, at times, educators can ignore or 
choose to not intervene when hate speech    
occurs in classrooms, hallways and schools, but 
that ally teachers (and students) can challenge 
and encourage all teachers to be allies who    
actively decide to support LGBTQQ youth and 
adults. 

Educators’ choices about what they 
teach are as important as their choices about 
the space in which they teach. As Maree and Jill 
discussed, ELA teachers can include work     
featuring LGBTQQ characters or penned by 
LGBTQQ authors.  First, educators can choose 
texts written by LGBTQQ authors such as 
Lorraine Hansberry’s A Raisin in the Sun and, as 
one of the teachers we interviewed suggested, 
“[let] students know about the background of 
the author.”  One teacher discussed how this 
fact helped open up “deep conversations” about 
homophobia and people of different sexualities 
in his classroom. Second, educators can work 
with texts that “overtly discuss” LGBTQQ issues. 
This teacher saw this second step as more  
challenging, but ultimately more powerful and 
rewarding.  However, he expresses the         
sentiment that the first step is accessible to  
everyone. 

In addition to what is taught in class, 

Page 8 Ohio Voices 

Supporting and Celebrating (continued) 



9 

consider what students have access to and what is showcased.  One educator expressed that she 
puts thought into being inclusive and showing students that they are represented and legitimate: 
“I have to think a lot about being inclusive because if I'm not including titles that represent      
different reading levels or anything of interest around that theme, then to a student, I'm saying, 
that does not matter, or that's not legitimate. Or, I'm saying, this is our standard, and you're    
outside of it.”   
 At the building level, LGBTQQ allies can also show support by making signs, helping with 
GSA, and collaborating with others.  At some schools, teachers can request anti-bullying signs to 
post in and near their     classrooms.  This can become part of the school’s culture over the years.  
New teachers may find they already have anti-bullying posters, or they may ask where they can 
get them.   
 Many schools now have a Gay-Straight Alliance (GSA).  Advising, attending, and           
contributing to GSA meetings show students that they are valued and supported.  At one school, 
the administrative assistant could not attend the meetings, but sent pizza and ducked into the 
room to say she was “really proud” of what the kids were doing.  The students then recognized 
her as an ally as well.  

Many districts have multicultural committees that articulate values of diversity, inclusivity, 
and understanding.  Participating can be a way to find other allies and to gain access to some of 
the decision-making structure in a school district. This will help identify other allies and vice versa, 
relieving some of the risk involved in being an ally. Consider volunteering to participate in other 
district committees (such as curriculum- or assessment-writing committees) where work can be 
done for the inclusion of LGBTQQ inclusive policies, practices, and curricula. 

Finally, being a team player and doing jobs that others might not want to do can help   
educators build political capital and get the ability to push the envelope in some other areas.   
Outside the classroom, coaches, advisors, media specialists, and should consider how their roles 
extend from the classroom.  A coach might meet more students than those seen solely in the 
classroom, and can help discourage hegemonic, heteronormative behaviors. When these allies are 
visible in multiple areas, students and allies alike can feel more supported.   

 
 
Ryan Schey is proud to be in the midst of his seventh year teaching at Hayes High School in Delaware, a 
position he accepted after completing his Master's of Education at the Ohio State University. If you take a 
look at his schedule, you'll see freshman and sophomore English classes, a video production course, and 
some time working with kids doing credit recovery. He is excited to be co-president of his district’s teacher's 
union and co-advisor of his school's Gay-Straight Alliance.  Every morning he wakes up with hope that he 
will make a positive difference in his students’ lives and in his school community.  He can be contacted via 
email at ryan.schey@gmail.com. 
 
 
Dorothy Sutton earned her Bachelor’s degrees at Miami University in Oxford, Ohio, and her Master’s degrees 
at the Ohio State University.  She currently teaches at Metro Early College High School.  She can be       
contacted through e-mail at sutton@themetroschool.org. 
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Conclusion 
  
Based on ELA teachers’ ability to impact not only their individual classrooms and students but also 
their colleagues and broader contexts, it’s imperative for each of us to jump in and attempt the 
work.  Since our levels of expertise and comfort will vary alongside the needs and opportunities of 
our different educational contexts, there isn’t a single right way to begin the work or one way that 
it must look for it to be effective.  Instead, we believe that teachers need to work hard to be    
sensitive to our environments and encourage ELA teachers to look for one new step that they can 
take in their classrooms, buildings and districts to begin or extend their work towards more       
equitable, more inclusive practice.  
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Get Registered & Get Connected 
 Register by going to DayofSilence.org 
 Get connected on:   
 
    Facebook (National Day of Silence) 
    Twitter (@DayofSilence) 
    The blog (blog.dayofsilence.org) 
 
 

Find Support  
 Build a team of students 
 Find other supportive teachers and administrators 
 Get permission 
 
 
Plan for the Day 
 Set goals for your day! What do you want to          

accomplish by your day of action?  
 Make sure they’re SMART  
 Brainstorm possible activities you can do 
 Reach out to other schools also participating in the 

Day of Silence 
 Also reach out to chapters 

 
Visit http://www.dayofsilence.org for more information 

blog.dayofsilence.org
http://www.dayofsilence.org
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In formal policies and everyday 
instruction, high schools are often       
indifferent or even hostile to lesbian, 
gay, bisexual, transgender, and queer 
(LGBTQ) sexuality, gender, and youth. 
This indifference and hostility may take 
many forms, but consistently teachers, 
administrators, and students fail to    
recognize LGBTQ youth as valued    
members of their school communities 
and LGBTQ sexualities as some part of 
most people’s lives. The potential for  
betrayal here is great. Schools are a   
primary site of young people’s lives.   
Ideally, schools welcome the complexity 
of students’ emotional, intellectual,     
political, and social lives while pushing 
students to expand their lives as they 
enter relationships with people outside 
their families and neighborhoods. Youth 
claim identities, interests, and selves at 
school; they also have opportunities to 
challenge social inequalities and imagine 
how to build communities with their 
peers, adults, and social institutions. 
Regularly, these possibilities are stunted 
by inequalities that compromise schools’ 
potential to be a place for all students—
LGBTQ and straight—to value         
themselves and others.  

To find ways to realize, as      
oppose to stunt, these possibilities, our 
new research study, The Beyond Bullying 
Project, invites students, teachers, and 
school staff to tell stories that capture 
the emotional, intellectual, political, and 
social complexity of LGBTQ sexuality in 
schools. How does one learn to be a 
good friend to someone who comes out 
to you? What does it feel like to find out 
your teacher is gay? When does talking 
about LGBTQ issues put you in conflict 
with your family, friends or colleagues? 
Who are your favorite LGBTQ athletes or 
actors? These questions, while ordinary 

actors? These questions, while ordinary in their 
scope, open up conversations about LGBTQ     
sexuality and gender beyond a narrow focus on risk, 
health and bullying. Indeed, we imagined the     
Beyond Bullying Project as a response to the narrow 
repertoire of stories available to describe LGBTQ 
sexuality in schools: a repertoire increasingly con-
fined to narratives concerned with bullying, bullies, 
and anti-bullying efforts.  Recent policymaking and 
public conversation in the United States that include 
LGBT youth focus almost exclusively on preventing 
anti-LGBTQ bullying, minimizing the risk of         
depression and suicide among LGBTQ youth,     
educating about impending sexual health risk     
behaviors, and punishing those who violate stated 
expectations of sexual tolerance. While we advocate 
always for the right of LGBTQ students, teachers 
and families to live free from harassment in schools, 
the link LGBTQ sexuality and risk is claustrophobic. 
Within the terms of this logic, stories of LGBTQ 
sexuality can only enter schools under the cover of 
risk prevention and health campaigns. 

It may sound simple to state that “LGBTQ” is 
more than a risk category; however, in schools, the 
term LGBTQ regularly misses the very pleasures, 
difficulties, and complexities of being young, sexual, 
and living among families, schools, and peers. How 
does sexuality circulate as an idea, a rumor, and a 

mailto:Jgilbert@edu.yorku.ca
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possibility in school, how does it shape young people’s interactions with teachers and peers, how 
does it make some things seem possible in our lives, and how does it makes other things seem 
impossible? These questions demand new and expanded ways of talking about sexuality in 
schools. Our project will explore and allow expanded ways of talking about LGBTQ sexuality that 
go “beyond bullying,” and consequently, teachers, researchers and adults will need to listen 
“beyond bullying” for stories of friendship, love, family, desire and yearning that also fill the school 
and make-up the contours of LGBTQ sexuality in young people’s lives.  

Working with three high schools (in San Francisco, Minneapolis and New York City) a    
media partner (Bay Area Video Coalition), and with funding from the Ford Foundation, we have 
been setting up storytelling booths inside schools and inviting students and teachers to tell stories 
about friendship, family, love and community.  For two weeks, the booths become part of the 
landscape of the school. The booths provide a private and confidential space for all students, staff, 
and teachers—straight and LGBTQ—to record ordinary and extraordinary stories of LGBTQ      
sexuality. We prompt for stories about friendship, family, love, and public debate about the status 
of LGBTQ civil rights, culture and community. Our team will listen carefully to those stories in 
hopes of understanding the complexities, contradictions, pleasures, and displeasures students, 
teachers, staff and administrators express about LGBTQ sexuality. We will think, too, about what it 
means for the school to host the Beyond Bullying Project’s storytelling booth: How do people react 
to a space devoted to stories of LGBTQ sexuality? When and under what conditions are the stories   
welcome or discouraged? How does the school shift in response to the booth? Ultimately, our 
team will consider what’s required for the school—as an institution and a community—to open up 
to the uncertainty, confusion, discomfort, and pleasure that stories of learning with, from, and 
about LGBTQ sexuality and LGBTQ lives may introduce. 
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Social science research tells us that stories can do things that straightforward and didactic 
lessons cannot accomplish. At their best, stories do not tell you what to think, but offer           
representations of the work of thinking. In stories, we witness people struggling to make sense of 
the contradictions, ambivalence and pleasures of living in a world that is just beyond               
understanding. In the stories of LGBTQ sexuality we have heard so far, conflict and ambivalence 
have a starring role. Students and teachers talk about being nervous about saying the right thing 
and using words like gay, lesbian, transgender, queer properly; students wonder about the    
meanings of friendship and how to support classmates who come out; students describe their   
relationships with their parents as full of love and alienation; and students and teachers alike 
blush, stutter, giggle, pause and otherwise hesitantly approach discussions of sexuality in school. 
These stories create a space to reflect on the difficulty and uncertainty of saying the right thing-- 
for surely anti-homophobia and anti-transphobia education must be about more than getting it 
right and adopting proper language. As we tell and hear stories, we make sense of the world,  
recognize the intersecting lives of people, families, and communities we love and belong to, even 
as we get a sense of new spaces beyond the worlds we already live in. Stories help extend our 
sense of LGBTQ lives across generations, race and gender categories, and circumstances to     
recognize and include diverse experiences and communities.  And, perhaps most significant for 
our study of schools, and as sociologist Ken Plummer informs us, “Stories can be heard when a 
community has been fattened up, rendered ripe and willing to hear such stories…they gain      
momentum from an interpretive community of support.” Schools can aspire to be such            
communities.  

We’ve recently finished fieldwork in San Francisco and are excited to begin collecting     
stories in Minneapolis and New York City this April and May. If schools are to become hosts of a 
conversation about LGBTQ life beyond bullying, then teachers and researchers must risk talking 
about LGBTQ sexuality in ways that register the conflict, uncertainty, and pleasure sexuality     
introduces into the school day. If you are interested in learning more about the project, follow us 
on Facebook (The Beyond Bullying Project), Twitter (@BBProject2014), Instagram 
(@BeyondBullying) or on our website, http://beyondbullyingproject.com  

 
 

http://beyondbullyingproject.com
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Policy Work on Behalf of Gender Creative Kids in Schools 
Mollie V. Blackburn and Rebecca Nelson 

Page 16 Ohio Voices 

In early 2012 a group of parents met at a local coffee shop to talk with a parent whose 
child was not conforming to gender norms. The parent really wanted to be the best parent      
possible for this child, who was in early elementary school, and, in order to do so, was seeking 
more information. Mollie was contacted because of her history of serving in youth centers that 
strive to meet the needs of LGBTQ (lesbian, gay, bisexual, transgender and questioning) youth, 
but almost all of her experience was with adolescents, so she asked Rebecca as a parent of a  
gender creative1 student and an elementary school teacher who she knew had discussed gender 
rules and regulations with her fourth and fifth grade students to join her. After our first discussion, 
the group decided to meet again and again and again.  

It has been over two years since then, and here we, as members of the group, share what 
we have learned along the way with the hope that you too might engage in policy work on behalf 
of gender creative kids in schools. The work matters, and not just to our kids. The Gay, Lesbian & 
Straight Education Network’s (GLSEN) biennial national survey of LGBTQ students found that 
“transgender youth are harassed and assaulted at higher levels than their non-transgender peers” 
and they experience “unique challenges at school, such as difficulty accessing gender-segregated 
areas, including bathrooms and locker rooms” (Greytak, Kosciw, & Diaz, 2009). Greytak, Kosciw, 
and Diaz (2009) also found that such harassment, assault, and challenges negatively affects 
trans* students’ abilities to engage in their education. With this in mind, we hope you will consider 
engaging in policy work on behalf of gender creative kids in your schools. 

 
The Strength of a Collective 
 
Over time, the group started thinking less in terms of support and more in terms of activism. This 
shift worked better for some of us than others. The initial parent stopped coming, for example, 
but other parents started coming. Collectively, we created a name for ourselves, and one member 
started a Facebook (FB) page. The page allowed us to share resources, like Elizabeth Meyer’s blog 
focused on gender and schooling and local events focused on trans* people2.  
___________  
1Gender creativity is a term coined by Diane Ehrensaft (2012) to describe “each individual’s unique crafting of a gender 
self that integrates body, brain, mind, and psyche, which, in turn, is influenced by socialization and culture, to establish 
his or her authentic gender identity and expressions” (p. 343) 
2Trans* is an umbrella term to refer to “all non-cisgender gender identities, including transgender, transsexual, …    
genderqueer, genderfluid, non-binary, … two-spirit, … trans man and trans woman,” among others (It’s pronounced 
metrosexual, 2014).  
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Often our conversations centered on the challenges gender creative kids experienced around 
bathrooms and locker rooms. We wondered what we could do to make things better for gender   
creative children, including but not limited to our own. Our discussion was informed by the Gay,    
Lesbian & Straight Education Network (GLSEN) “Model District Policy on Transgender and Gender 
Nonconforming Students.” We had a number of ideas, but Rebecca had had experience working with 
a team at a local university to get a policy approved that required gender-neutral bathrooms to be 
included in all new construction. She asserted that it was an achievable goal, so we set this goal for 
ourselves. 
Learning the District’s Ropes 

Not knowing exactly how to proceed, three of us – Rebecca, Mollie, and the aforementioned 
teacher - first met with the principal of the school all of our children attended. This was in August of 
2012. In terms of bathrooms and locker rooms, at the district level, the principal suggested that the 
group contact the district’s school facilities office. At the school level, she talked about the school’s 
current efforts to support diversity but also agreed to talk with a couple of teachers about the matter. 
Moreover, the teacher in our group offered to send the GLSEN model policy to the principal to inform 
her discussion with the teachers. Based on the principal’s recommendation, the group worked        
together to draft a letter to the district’s Facilities Chief. Four months later, we received a tepid      
response that led us to believe that this route was a dead end.  

During the time the group was drafting the letter and awaiting a reply, Rebecca was using her 
connections to school board members to see if we could meet with someone to help us navigate the 
terrain of district policy making. One board member agreed to meet with us but never showed. In 
January of 2013, we approached a second board member to meet with us.  This time we were      
successful.  The group shared our story and our letter with her. She was generally supportive but said 
we needed to tighten our language and show support beyond our single school. Once we had that, 
she said, she would share it with the superintendent, whom she believed would be supportive. This 
began a quest for potential supporters. In doing so, one of the local LGBTQ leaders with whom Mollie 
had met advised her to contact an alum of the district who had experience with policy-making. He 
was very clear regarding what needed to happen next. He suggested drafting language for the policy 
we had in mind. More specifically, he suggested developing ideal, realistic, and minimal versions of 
the policy. Then, he suggested, like the board member had, to seek wide support. Thus, the board 
route seemed at least visible even though daunting. 

One other route became visible as group members talked with potential stakeholders: the   
superintendent. The superintendent had been known to support enumerated language in anti-bullying 
policies in his former district. That is, when the state mandated an anti-bullying policy with no specific 
populations named but allowed for districts to either adopt this vague policy or develop a more     
specific one, he insisted that his district name sexual orientation and gender expression among     
protected populations. One of the local LGBTQ leaders with whom Mollie had spoke was also an    
employee in the district and believed she could eventually talk with the superintendent about the   
proposed policy. The superintendent route, thus, felt promising. 
 
The Elusive Straight Line 

You know how people say the shortest distance between two points is a straight line.      
Theoretically that’s true, but in our experience, it just was not. The straight line did not elude us just 
because our endeavor was a queer one. It eluded us because there was just so much territory beyond 

Policy Work (continued) 
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that between the two points of setting 
and achieving our goal, and that territory 
was territory of consequence. 

It seemed that no matter which 
route we, as a collective, pursued, we 
would need an articulation of the        
proposed policy, and we valued the      
recommendation to having multiple     
versions of the policy. So, we turned to 
the GLSEN model policy. This policy 
prompted a FB discussion which resulted 
in our striving for a much more          
comprehensive policy than our initial goal 
just focused on    bathroom and locker 
room facilities. At our request, GLSEN 
sent the policy in Word so that we might 
adapt it. GLSEN also sent reports of other 
districts and states that had adopted   
similar policies. Via our FB page, we 
drafted, edited, and revised the three  
proposed policies. We adapted the letter 
we had written to the Facilities Chief and 
attached the ideal  proposed policy and 
everyone associated with group, including 
those who had never met but were active 
on the page, began distributing it widely, 
seeking    signatures of supporters, both 
individuals and local organizations. These 
people suggested more contacts, which 
we pursued.  

The wide distribution was met 
with much support and some resistance. 
The resistance was frustrating but not 
surprising; for example, a parent on one 
of the FB pages to which the letter and 
proposed policy was posted indicated 
some concern. Some supportive parents 
responded, and the conversation         
escalated to the point of the initially   
concerned parent stating that she would 
not want her daughter to be changing 
tampons in a school bathroom where 
there was a student with a penis 
“pretending to be female in order to enter 

the girl’s bathroom.” Mollie entered  the          
conversation at this point explaining:  
 

This policy is in no way asking that boys be 
allowed in girls restrooms or locker rooms 
or vice versa. It is only asking that girls be 
allowed to use girls' restrooms and boys be 
allowed to use boys' restrooms, and,      
further, that those whose gender identities 
don't fall out so neatly into one of those 
two, that they be permitted to use a single 
stall restroom and private changing room. I 
guess the misunderstanding lies in whether 
one believes that a trans person is the    
gender they say they are. I believe that a 
transwoman is a woman and a transman is 
a man, so that for me, as a woman, to 
share a bathroom with another woman, 
trans or otherwise, is, well, what I've      
always done, no big deal. I suppose if you 
believe that a transwoman is a man, for 
example, then it's a different dynamic. But 
if you believe that a transwoman is a man, 
then, really, this is not a policy you'd     
support even if there were no discussion of 
bathrooms or locker rooms. 

 
This prompted a few more supportive comments, 
but the conversation dwindled shortly thereafter. 
This was definitely territory beyond that between 
the two points. 
 
The Value of Seeking Insight Rather than 
Support 

The effort also encountered some         
resistance from local organizations who support 
trans* people. This, admittedly, took us most off-
guard but also proved to be most educative. The 
organizations expressed some reluctance to    
support the proposed policy, so Mollie met with 
two of the leaders of them. She took from their 
meeting that they perceived the effort as         
underprepared, that the group needed to be     
further educated on the issues and to conduct a 
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sort of campaign in which group members talk 
with as many stakeholders, particularly board 
members, as possible before bringing the        
proposed policy to the board. The concern was 
that we might do more harm than good by      
proceeding without having laid a solid foundation. 
As a result of these conversations, face-to-face, 
via email and FB, one of the leaders agreed to 
facilitate a workshop in which we might be better 
educated so that we might be better prepared to 
talk with stakeholders. Twelve parents and    
teachers came together for the training where we 
talked about language and terminology, why we 
were there, and why having the policy in our    
district mattered to us. We discussed how to 
frame our efforts and identified stakeholders in 
the cause. We talked about the importance of 
building relationships, telling stories, and social 
and political capital in organizing for change.    
Finally, we articulated action steps. It is through 
these conversations that we learned the          
importance of tying education and training to the 
work of making facilities gender inclusive. The  
latter is simply not of use without the former. 

This process brought to the fore that when 
engaging stakeholders with expertise in the area, 
particularly when those stakeholders represent 
larger organizations with compatible               
commitments, it is important to first seek advice 
and then to seek support. In fact, in some cases, 
the former is arguably more important than the 
latter. This is not to say that the group did not 
desire the support from local LGBTQ               
organizations, particularly those focused on trans* 
communities, but that from a district policy       
perspective, their support is less compelling than 
that of stakeholders like parents and teachers, 
and the insights that might be offered are         
invaluable.  
 
Toward the Second Point 
 We would like to be able to conclude with 
the great success of the implemented ideal policy 
– the arrival at the second point - but that’s just 
not where the effort is.  Instead we, as a  

Policy Work (continued) 

 collective, cautiously continue to pursue both 
routes. That is, the route of the board and the 
superintendent. With respect to the board, the 
person who advised us on policy-making in the 
district met with two board members who   
suggested we briefly present the proposed    
policy - which currently has 175 supporters  
including parents of students in the district, 
teachers in the district, alumni of the district, 
residents in the district, and social service    
organizations - to the rest of the board as a 
way of seeking advice, that is to determine 
which of the two paths they recommend. With 
respect to the superintendent route, the district       
employee who had told Mollie she might    
eventually be able to talk with the               
superintendent helped to prepare the way. She 
carefully prepared and shared our proposal 
with him. He was very supportive and even 
mentioned the possibility of pulling together a 
working group this summer to work with the 
policy to make it fit our district in particular.  
 So instead of describing to you what it’s 
like at the second point, we instead encourage 
you to move toward it with us. As you do, if 
you do, be sure to learn your district’s ropes. 
Learn how is it that policies get made in your 
district. Know the strength of a collective and 
make the time and take the effort to create one 
or more. Know, too, that there is much       
valuable territory to be navigated between 
points one and two. As you navigate this      
territory, seek insight from those who share 
your commitments. Keep learning, keep     
moving, and don’t forget why you are doing 
what you are doing.  

 
Mollie V. Blackburn is a Professor in the          
Department of Teaching and Learning in the College 
of Education and Human Ecology at The Ohio State 
University. She can be reached via email at      
blackburn.99@osu.edu. 
 
Rebecca R. Nelson is the Administrator for the 
Neighborhood Health Division, Columbus Public 
Health.  She can be reached via email at      
3022union@gmail.com. 

mailto:blackburn.99@osu.edu
mailto:3022union@gmail.com
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OCTELA has a long history of advocacy on behalf of literacy teachers and 

learners in Ohio, working to communicate what we know about how students 
read and write. We encourage our members to use their voices not only in 

their classrooms, but in their communities to educate and raise awareness of 
events that may impact laws concerning literacy education.  

 
To that end, one of our main avenues of dissemination is a listserv which    

provides subscribers with updates , consisting of the most current information 
about happenings around the state related to literacy education.  

 
To subscribe to this free listserv, e-mail  

OCTELAISSUES@listserv.kent.edu  
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A Year in Review—A Presidential Reflection 
Sarah Ressler Wright 

 
OCTELA 2013-2014 

 
A year in review, in haiku (with a few favorite Tweets for #OCTELA 2013) 

 
After many hours, 
March conference a success; 
see #OCTELA tweets. 
 
Board duties revised, 
position statements written, 
constitution clear. 
 
NCTE love- 
Affiliate of Excellence- 
seven awards won! 
 
LGBTQ [liaison], 
important new position, 
promoting respect. 
 
New board members joined, 
excited, helpful, kind, creative; 
welcome to the fray! 
 
Busy, talented- 
twenty-eight great board members 
work together-thanks. 
 
With four yearly meetings 
and countless volunteer hours 
OCTELA still thrives! 
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About two years ago, the 2014 OCTELA conference, 
ELA: Root of STEM and CORE, began to form in my 
mind. What would it look like, how would it      
function, would it support Ohio's ELA teachers the 
way I envisioned, and (my big personal worry) 
would anyone come?  
 
Well, thankfully, you came! All 374 of your beautiful 
smiles made the two conference days energizing 
and full of excitement. I enjoyed meeting many of 
you as the conference progressed. I hope you had a 
chance to make at least one new friend and also 
had time to connect with friends from the past. The record breaking attendance brought 
with it a record number of scheduled breakout sessions: 90 to be exact! I sincerely hope 
you found valuable new information to use as you work in your classrooms throughout 
Ohio. 
 
Friday held many new experiences. The morning keynote was held in a different space, and 
frankly I loved seeing everyone in one large group. The meeting space was not part of the 
original plan, but flexibility and team work created an OCTELA  "classroom." There, we 
were "one" as Greg Tang stretched our thinking to see patterns and generalizations that are 
such an essential part of learning. My favorite part? Watching so many ELA teachers "get it" 
when they made a personal connection with a math concept. I love seeing that learning 
spark hit! 
 
Tammy Tang's luncheon keynote followed in our normal meeting space with a power 
packed presentation.  Technology is amazing! It would have been wonderful to cite and 
footnote so easily when I was in college. Her website tammyworcester.com is now        
highlighted on my list of favorite websites. A special thanks goes to the Tangs who provided 
both of their keynotes and breakouts as a "buy one, get one" offer for our conference. I 
also can't forget to thank Randy Testa of Walden Media for providing the very first preview 
of The Giver at our conference. I do believe many of us will rush to the cinema when it is 
released.  
 
Humm, dessert with Chris Crutcher....anyone in? The answer was an enthusiastic "Yes!" as 
we filled the ballroom for our afternoon chocolate/sweetness/beverage break. Chris, our 
very first dessert keynote, was amazing. I hope you enjoyed the novel way we ended the 
day. It is safe to say that Chris Crutcher likes OCTELA and Ohio teachers. He reminded us 
that it had been 11 years since his last invitation and urged us not to wait another 11     
before inviting him back.  He provided a terrific keynote and not one, but two, breakout 
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OCTELA 2014—ELA:  Root of STEM and CORE 
Debbie Thomas 

http://tammyworcester.com
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sessions before he flew back to the west coast.  
 
Saturday felt a bit more like our regular conference. 
Dr. Candy Dawson-Boyd delivered an inspiring  
morning keynote. As we stood for her ovation, I fully 
realized what a gift the Pearson company had given 
us when it sponsored her for our conference. I am 
an elementary teacher and college adjunct, and 
know it is difficult to find a keynote speaker who can 
address a diverse crowd of educators. Dr. Boyd was 
a perfect fit as she gave the address, "An HONEST 
Assessment of Common Core ELA Standards K-12."   
 

Dr. Tom Romano rounded out the keynote presentations during Saturday's luncheon. I have 
a totally new appreciation for "melon wrapped in ham" and how vigilant we must be to 
make sure our students are engaged in creative writing. The OCTELA twitter feeds were 
trending on Saturday and Dr. Romano was a major reason why! Of the many tweets a few 
favorites were, "Writing like a war", "Where are you strong, competent, insightful, a warrior 
in the page?" and "Writers learn what they want to say while they are writing." So many 
inspiring quotes! Follow us @OCTELA to check out additional postings and be sure to grab a 
copy of Dr. Romano's new book Fearless Writing.  
 
And now, OCTELA 2014 is over. I know it will live in my memory as a time of personal 
growth and professional awe as I watched an idea/concept come to life with the help of a 
tremendous OCTELA board. While each conference is the brain child of one person, it is the 
work of many dedicated individuals eager to do their best for Ohio educators.  The amazing 
teacher-led breakout sessions, the new LGBTQQ strand, the tremendous exhibitors, the 
teacher wellness area, the great food, the daily Kindle and gift card raffles, and the always 
wonderful basket raffle made this conference one to remember. I feel like I am leaving 
something out...so many opportunities at an OCTELA conference. Well, you can make sure 
OCTELA is all that I claim by attending OCTELA 2015: Connected!  Penny Kittle, Jordan 
Sonnenblick, Ryan Goble, and Jeanette & Christopher Canyon are keynote speakers you will 
NOT want to miss.  
 
Oh, I know what I missed, you! Proposals for breakout sessions may be submitted at: 
 

 http://goo.g1/IqgWgy  OCTELA 2015: Connected!   
 

Many thanks for a wonderful conference!  
 
Debbie Thomas 
OCTELA President 
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Marissa Covelli, 2014 Bonnie Chambers Award Winner 
 
 

2014 Conference Highlights  

Page 24 Ohio Council of Teachers of English Language Arts  

Outstanding English        
Language Arts  Educators 
Recognized 
 
The Outstanding English Language Arts 
Educator Award is given annually to     
professionals who exhibit leadership and 
talent within their field.  The 2014  win-
ners include, left to right: 
 
Virginia McCormac—Middle School 
Angela Beumer Johnson—University 
Amanda Schear—High School 
 
 

Covelli Selected as Bonnie Chambers 
Award Recipient 
 
Marissa Covellie, a seventh grade teacher at 
Avon Middle School, was honored as the 
2014 Bonnie Chambers Award winner.  The 
Bonnie  Chambers Award for Exemplary 
Teaching is given to an early career teacher 
in grades K-8 who has shown great  prom-
ise and passion within the teaching field.   
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 Know a Great 

Teacher? 

Outstanding English 

Language Arts Educator 2015 

        Nomination Form 
  

All nominees MUST be a member of OCTELA, and all nominators MUST 

either be members of OCTELA or be a building principal.  Nomination forms 

must be submitted to the chair of the Selection Committee, Sarah Ressler 

Wright, by May 1, 2014.  Nominees will complete a portfolio by September 1, 

2014.  Awards are presented at the OCTELA 2015 conference on March 6 and 7. 
 

Nominee’s Name:___________________________________________________________ 

 

Email Address: _____________________________________________________________ 

 

Select which award you are nominating the candidate for: 

o Elementary Teacher ELA Award 

o Middle School Teacher ELA Award 

o High School Teacher ELA Award 

o College/University Professor ELA Award 

o Award of Special Distrinction (for someone who does not fit in any of these categories) 

 

Please write a brief statement telling why this individual is qualified to receive this award. 

(Statement may be used if nominee is selected.) 

  

 

 

 

 

 

 

Nominator:____________________________________________Date:_______________ 

 

Nominator’s Email Address: _________________________________________________ 

 

Nominator’s School or Institution:_______________________________________________ 
 

Please select your role as nominator: 

o A member of OCTELA 

o A building principal 
 

E-mail nominations:  sarahressler@gmail.com   

or send nomination via USPS: 

Sarah Ressler Wright 

  8952 Marchbank Lane 
Submit online by 

snapping the QR 

code. 
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Application for OCTELA membership:  Pay via credit card or remit checks to OCTELA.             

Please send forms to Karla Hieatt,  1209 Heather Run, Wilmington, OH 45177    

        

 

octela@gmail.com 
 

 

   Join online at www.octela.org 
 

CHECK ONE:   ___ Professional Membership $40   ___ Undergraduate Student or Retired Membership $17 

OCTELA ID number:  ____________________________________________ 

 

Name:  _________________________________________________________  

 

Address: ________________________________________________________ 

 

City: _____________________________  State: _____  Zip: ______________ 

 

Personal PH _______________________  Work PH: ___________________ 

 

Email: _________________________________________________________ 

 

County in which you teach: ________________  School: ________________ 

 

Credit Card Number: _____________________________________________ 

 

Expiration Date: ________   Check One:  ____  MC   ____  Visa    3 digit code on back of card ______ 

OCTELA Membership Form                                                

Teaching Level(s):    

 

___ College  

___ Secondary        

___ Middle  

___ Elementary     

___ Student (Und)  

___ Vocational 

___ Librarian 

___ Dept. Chair 

___ Retired 

___ Administrator 

___ Other 

http://www.octela.org/membership.html
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NCTE Membership Form  Ohio P-0177 

 

 

 

Application for NCTE membership:  Remit checks to NCTE.                                                          

Please send forms to NCTE, 11 W Kenyon Road, Urbana, IL 61801-1096 

 
Please note that NCTE            

journals are  NO LONGER       

included in the membership fee.  

 

Journal fees for students are half 

the regular membership journal 

fee. 

Language Arts:   $25 English Education    $25 

 

English Journal   $25 SLATE (Contribution)    $15 

 

College English  $25 Res. in Tch. Eng     $25 

 

Voices from the Middle  $25 Tch English in 2 Yr Coll  $25     

                         

Talking Points   $25  

 

Choose One:  ___ New membership  $50 ___ Renewal  $50          Renewal Membership Number __________ 

 

Name: _________________________________________________Home Phone:  _________________________ 

 

Home Address: _______________________________________________________________________________ 

 

City: ____________________________________________ State: ____________________  Zip Code: ________ 

 

Email: ___________________________________________ School Name: ______________________________ 

 

School Address: __________________________________   City: _______________Zip Code: ______________ 

 

Voting Section: Check one:     

 

_____ Elementary _____ Middle School _____ Secondary _____ College  
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In our next issue: 

 
 Preparing for PARCC 
 
 

 

Ohio Council of Teachers of English Language Arts 

1209 Heather Run 
Wilmington, Ohio 45177 

 
Karla Hieatt, Editor 

octela@gmail.com 

 
 
 
The OCTELA newsletter 
is published throughout 
the year and distributed 
to OCTELA members. 
Articles cover events 
and topics of interest to 
OCTELA members and 
English language arts 
educators at large. If 
you have information 
you think would enliven 
or inform our audience 
please submit it  to the 
editor via mail or           
email. 

 

Editorial Advisory Committee: 
Stephenie Eriksson, sm_eriksson@mac.com 
Ruth McClain, rmcclain@bright.net 

 
Visit us online: 
www.octela.org 


