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“It is the supreme art of the teacher to awaken joy 
in creative expression and knowledge."  

—Albert Einstein  
Nobel Prize winning physicist 

 
A Note from the Editor: 
 This wintertime edition of Ohio Voices 
is a  momentary pause in which we celebrate 
our successes as an organization.  A moving 
tribute to the late Dr. Cynthia Bowman, an    
OCTELA   trustee  and champion of education, 
serves as our cover story.   Then, superstar 
teachers from across the state share           
abstracts of their recent presentations at 
NCTE 2012 in Las Vegas. 

 
 

Karla Hieatt Bisig, Editor 

karla.bisig@wilmington.k12.oh.us 

 

2012 NCTE        
Affiliate Journal 
Award:   

 
Honorable Mention 
Recipient  
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“Who’s had something good  

happen this week?” (Awkward 

silence.)   

 

The seated teacher smiles, taps 

her pen on the table to the beat 

of some private melody, and 

waits.  (A bit of fidgeting.) 

 

Then someone brave and vibrant 

mentions something trivial like, “I 

found a good parking spot to-

night.”  (A little laughter.) 

 

The tension eases.  “My daughter 

got engaged.”  (Congratulations 

and smiles float across the 

room.) 

 

 

 

And so began the first session of my 

introductory graduate course with Dr. 

Cynthia Bowman ten years ago at 

Ashland University, Columbus. I was 

fascinated, but I had no idea how my 

life would change from this simple 

interplay among students and    

teacher.  Our stories became the  

routine start to class.  For some, the 

mere grade chasers, the time spent 

sharing life’s ups and downs seemed 

a trivial waste of time. But as the 

weeks went on, our interpersonal 

relationships created an environment 

of  collegiality and support.  We    

began to share our triumphs from 

our own classroom settings, and I 

noticed something remarkable.    

Students with teaching news too  

important to wait for the professor’s 

prompting would begin the sharing 

ritual.  If the climate in the room 

seemed off, Dr. Cindy—as we all   

affectionately called her—somehow 

just knew to ask, “What’s bothering 

you this week? Did something bad 

happen?”  And the revealing of our 

teaching challenges would begin.  As 

a class we offered suggestions and 

solutions to one another. 

 

Dr. Cindy always had her own story 

to share.  She found hilarity in the 

absurd and difficult moments in life, 

and she delighted in their retelling. 

Tribute to Cindy Bowman—Judy Schnoor Miller 
 

jmiller@uaschools.org 

“Dr. Cindy 

always had 

her own story 

to share.” 
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Dr. Cindy with her colleague-friends Debbie       
Thomas, Jay Asher, and Karen Carney. 
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She shared tender stories about   

students that made the listener    

reflect and make note of how we 

would respond, given the same    

situation in our own classrooms.  She 

turned her anger over some wrong in 

the world into an entertaining       

editorial, subtly calling each of us to     

action to be better, more caring,   

human beings and to nurture the 

same in our students.   

 

What started as a seemingly silly 

opening to a graduate level course 

became poignant moments of    

sharing.  We, as Dr. Cindy’s students, 

found ourselves in relationship with 

one another—intertwined in our care 

and concern, both professionally and 

personally.  Without lecturing us, Dr. 

Cindy taught by example.  She 

demonstrated the difference between  

being a good teacher and a great 

teacher. 

 

What made Dr. Cindy such a great 

teacher?  Was it that she knew her 

content so well?  No.  She did, but I 

would argue that all good teachers 

know their curriculum.  What made 

Dr. Cindy a great teacher is that she 

also knew her students.  She made 

connections with our personal      

interests and professional goals in 

order to build a more meaningful  

relationship.  Dr. Cindy used that 

knowledge to individualize the    

learning experience for each of us, 

making her teaching more purposeful 

and our learning more 

meaningful.  And 

when her students 

succeeded, Cindy felt 

accomplished, too.  

 

Good teachers are 

coaches.  Great  

teachers like Dr. Cindy 

are also cheerleaders. 

She urged each of her 

students to pursue our 

dreams.  She was a 

champion of the     

underdog; the least likely to succeed became     

Cindy’s pet project.  When she partnered her     

graduate   students with my fifth graders for a  

reading buddy project, she made even my most 

struggling students feel like they were the best 

readers in the world.  By taking an interest in them, 

she boosted their self-confidence.  By boosting their 

self-confidence, they worked harder to achieve.  By 

working harder to achieve, they did.  And Dr. Cindy 

celebrated their achievement with praise—and a 

party with cake!  Even parents were invited to the 

celebration.  And weren’t they in for a surprise.  You 

see, not one child had mentioned to their parents 

that Cindy had noticeable physical challenges. 

 

Dr. Cindy battled the crippling effects of Juvenile 

Rheumatoid Arthritis for nearly fifty years.  I’ve 

heard that Cindy once refused to mark “Disabled” 

on a medical form.  When asked why, she  replied, 

“Because I’m not!  I can do anything anyone else 

can do.  It just takes me longer.”  And indeed, 

that’s the message she shared with children, too.  

She was an advocate for others with physical     

challenges.   With Dr. Cindy’s energy and humor, 

she put others at ease with her condition.  Children 

Cover story (continued) 
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especially flocked to her with care and delight, and I like to think, they will grow up to be more 

accepting and compassionate adults. By addressing questions with honesty and simplicity, she 

taught those around her to look beyond differences, but never to accept limitations as the final 

answer.  

 

By her example, Dr. Cindy taught us that good teachers answer students’ questions, and great 

teachers pose questions for their students to answer for themselves. Dr. Cindy guided children 

to explore literature themes and characters in order to make meaning for themselves.  She 

asked graduate students to study the great educational theorists, to analyze the latest research, 

and experiment with teaching strategies in order to create our own teaching philosophy and 

practices.  Through her teaching style, Dr. Cindy embodied the work of one of her favorite    

theorists, Louise Rosenblatt. 

 

Of all the things that Dr. Cindy taught us, she taught us best how to live.  She taught by       

example that learning is meant to be joyous and requires a relationship between teacher and 

student. She knew how to live and, so, she knew how to teach. She reminded us to laugh more, 

love more, and learn more.  

 

My dear friend Cindy died of complications from JRA last August.  We who were her students 

grieve, not just because we've lost someone we knew and loved, but because we have lost 

someone who took the time and effort to know and love each of us. And in so doing, she      

became a mentor, cheerleader, and friend—encouraging us to reach beyond our own imaginings 

and to shine. Cindy delighted in our successes. Her own physical pain seemed lessened when 

she witnessed our happiness. Her eyes danced with joy, and her spirit betrayed her body time 

and again. 

 

In recent years, as the disease took its toll, Cindy often 

shared with me that her dream as she endured painful 

surgical procedures and physical therapy regimens was to 

one day dance on tables.  And though she never did,  

Cindy has choreographed the moves for us to make each 

day when we step through our classroom doors.  

 

So dance with us, Cindy. Dance. 

 

 

 

 

Dr. Cynthia A. Bowman (1958-2012) 

Cover story (continued) 
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Session Title: 
Deeper Writing: Quick Writes and Mentor Texts to Illuminate New 
Possibilities 
 
This session presented ways to engage writers in meaningful, reflective writing that challenges 
them to a thorough search of memory, a critical analysis of relationships and situations, and a 
powerful discovery and reimagining of themselves and the world, through the use of unique 
prompts or quick writes and mentor or model texts. 

 
Deeper writing is writing that digs beneath the surface, underneath the obvious observations and 
topics, to reveal that which is in the background, unnoticed and unexamined.  It touches both the 
reader and writer with emotions we have buried or ignored and it surprises us with fresh         
perspectives of the familiar.  Deeper writing and thinking force us to ask again and again: What 
more? What else? Why? And so what? 
 
The prompts discussed in this session lead to new writing possibilities, new content, contexts, and 
containers for our deepest thoughts and feelings, for our explorations and new learning, and for 
our opinions and arguments. They also consider the many personal lenses we wear as we read 
and write the world. 

 
The process of developing these unique prompts was explored, focusing on the importance of 
contexts, content, containers, and personal perspectives or lenses (container linings). 
 
The flexibility of such prompts allows for writers to select the elements of any given writing     
possibility and/or mentor texts that are most personally meaningful and useful in relationship to 
their own context, content and chosen container. 

 

 

For more on these ideas and for actual prompts see:  
 
Deeper Writing: Quick Writes and  Mentor Texts to  
Illuminate New Possibilities  
by Robin W. Holland, Corwin Press 2013  
 
http://www.corwin.com/books/Book237931 
 
 

Overview of NCTE Presentation—Robin W. Holland 
rholl10554@aol.com 
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Overview of NCTE Session—Robin W. Holland (continued) 
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Overview of NCTE Session—Robin W. Holland (continued) 

Page 7 Ohio Council of Teachers of English Language Arts  



8 

 

Session Title: 
Check Out These Apps! 

 

I was fortunate to be a presenter on a panel at NCTE/Las Vegas along 
with several teachers (headed by noted film educator Mary Christel) 
talking about the explosion of apps (short for “applications”) available 
for teachers interested in using iPads in the classroom.  Actually, even 
those who use PCs will probably eventually migrate toward using the 
app format.  The newly-released Windows 8, for example, has an   
interface that is more similar to the iPad and iPhone than previous  
versions of Windows.  The huge rise in people downloading songs, 
films, podcasts, and games from iTunes has led many classroom 
teachers to see the iPad as a way to seamlessly unite in-school and 
out-of-school literacies.  Here are several of the apps that were      
discussed during the session (grouped by Core-friendly tasks). 
 

  

 

Annotating 
Evernote 
 Captures any text; allows students to annotate these texts 

Context 
 Allows students to annotate e-books 
Adobe Ideas 

 Allows students to annotate images 
 
 

 
Post-Reading Activities 

a) Sequencing 
Popplet 
 Students can arrange the events of a story in order 

 b) Retelling 
  Strip Designer 
   A comic strip tool 

 
 c) Cause and Effect 
  Sundry Notes 

   Students can draw pictures of cause and effect and record audio 
 

 

 
 

Overview of NCTE Session—William Kist 
www.williamkist.com 
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Writing Multi-Modal Texts 
Doodle Buddy 

 Helps students to visualize and pre-write 
 
  Voicethread 

Allows students to compose multi-modally and comment on each other’s work 
 

Collecting and Exhibiting Work 

The sites below are free and allow for students to exhibit and share their work: 
 

Three Ring 

 
Mahara 

 

Drop Box 
 

Wikispaces and PbWorks (to make and house wikis that exhibit student work) 

 
 

Independent Reading (including Sharing) 
The sites below are free and allow for students to comment on the books they are   

reading: 
 

iBooks 

 
Shelfari 

 

Goodreads 
 

Writing Collaboratively 

The sites below allow students to work on collaborative texts: 
 

Pages 
 

Google Drive 

 
Wikispaces and PbWorks (for housing wikis) 

 

 
 

Bill teaches at Kent State University and has just published his third book, The Global School:     
Connecting Classrooms and Students Around the World.  He blogs at: www.williamkist.com and may 
be followed on Twitter at: www.twitter.com/williamkist 

Overview of NCTE Session—William Kist (continued) 
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Session Title: 
Playing with Words:  Vocabulary Games 
 

Philosophy: To truly learn vocabulary, both teacher and students must interact with 
words in a positive way on a daily basis.  A multifarious lexicon is essential for      
communication, regardless of the discipline! 

Marzano’s Steps to Teaching Vocabulary:    

1. Teacher provides a student friendly definition/example of the term 

2. Students restate the definition in their own words 

3. Students create a visual representations 

4. Students discuss vocabulary to add to their understanding of words 

5. Students refine and reflect on definitions 

6. Students take part in vocabulary learning games and activities 

 
Nagy’s Elements for Effective Word Study: 
1. Integration 
2. Reiteration 
3. Relevance 

 
Games: 

 Improv Your Words-each student selects a word then creates a corresponding motion,   

     everyone learns everyone else’s words and motions, then the game is for the leader to say his  
     word and do his motion, then another’s word & motion, that person has to do their word &     
     motion then someone else’s, etc.  People get “out” for not remembering words and motions fast 

     enough.  Play until you have 5 or so students standing as “winners.” 
 
 Apples to Apples Vocabulary Edition–students make green cards from their vocabulary lists, 

then use the regular red cards mixed with student created green cards in groups! 

 Bombastic Celebrity Vitriol –students each pick a favorite celebrity than take turns trying to 
“one up” the other by using as many vocab words as possible to describe why they (as their ce-
lebrity) are more fantastic than their fellow icons. 

 Taboo Vocabulary Edition-have students create cards with each vocab word above the line, 
then synonyms for the word underneath.  Gather all the cards and shuffle them, then go around 
in a circle; each person tries to get her “team” to guess which vocabulary word she has without 
saying any of the “taboo” words from the card. 

I hope these activities help you with vocabulary instruction.  I would encourage people to check out 
my website: vocabgal.com for a new activity each week or an interview from a famous YA author! 

Overview of NCTE Session—Sarah Ressler 
sarahressler@gmail.com 
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Click here for the 
games page of 
Vocabgal.com 
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Dear Readers: 
 

While at NCTE this past November, I participated in two sessions. The first, K.11: 
Theme-Collect-Excite: Where Do Poems Come From?, featured a panel of  published 

poets who discussed the sources of inspiration for their recent works.   Presenters 
included Leslea Newman, Laura Purdie Salas, Irene Latham, Amy Ludwig VanDerwa-

ter, Janet Wong, and me. One thing all of the poets have in common is that we each 

have one or more poems in Sylvia Vardell and Janet Wong's  THE POETRY FRIDAY 
ANTHOLOGY (http://pomelobooks.com/Pomelo_Books/Home.html).  

 
 

 

I also helped out with session N.01: Notable Children's Books in the Language Arts. As the past-chair of the 
Notables Committee, I helped to coordinate the participating tradebook authors whose books were chosen as 

one of the 2011 Notables. The current committee did a brief presentation about all thirty books on the list, 
and then session participants were able to hear each of the authors speak briefly in small group discussions. 

The authors who took part in this session were Dianna Hutts Aston, Monica Brown, Floyd Cooper, Kate      
Messner, Laura Purdie Salas, Maggie Stiefvater, and Melissa Sweet. 

 

Hopefully this reminder of current names in both children's literature and poetry will help you as you design 
curriculum and plant the seeds of lifelong literacy! 

 

 

Overview of NCTE Session—Mary Lee Hahn 
mlhahn@earrthlink.net 
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Notable children’s literature authors 
Above:  Kate Messer (www.katemesser.com) 
Right:  Dianna Hutts Aston (www.diannahaston.com) 

https://mail2.wilmington.k12.oh.us/owa/redir.aspx?C=f7b97d3b782f4133949a54dfade778c3&URL=http%3a%2f%2fpomelobooks.com%2fPomelo_Books%2fHome.html
http://2.bp.blogspot.com/_Htuq5CbWjVg/TIwyEprRufI/AAAAAAAAFNA/TC3W6z4uL7A/s1600/bio.jpg
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Session Title:   
Autocorrect and Student Writing  

Shawnee State University is a true open-admission university in north-central Appalachia.  
Each year, about one-third of our incoming students test into developmental English (DE), which 
is not surprising since many of these students are first-generation college students who speak 
Appalachian English at home.  Yet when our Composition Oversight Committee conducted a study 
of error in Shawnee student writing five years ago, we found that while our DE students make 
errors much more frequently than do college students in national studies, the types of errors our 
students make are not distinctive: Like students in national studies, our students’ most frequent 
errors involve commas, pronouns, and spelling, rather than constructions common to Appalachian 
English.  Thus I wondered whether Shawnee students were identifying their own use of          
Appalachian English and editing the Appalachian English out of their academic writing, or whether 
they were depending on Microsoft’s “suggestions” to mindlessly remove possible problems from 
their texts.  
 In the initial study, we culled samples of DE writing from the “exit exam” essays that all 
DE students complete as their final writing assignment.  The vast majority of DE students choose 
to use computers to write their exit exams, and all of the exams in our original sample had been 
written using Microsoft Word.  For this follow-up, I obtained three years’ worth of exit exams 
completed by students who had chosen to handwrite their exams.  When I charted the errors in 
this new sample, the error rate skyrocketed: word-processed exit exams contained an average of 
7.7 errors per 100 words, but handwritten exit exams contained nearly twice as many, 14.7 errors 
per 100 words.   

I then keyboarded their papers into Microsoft Word and made note of all the errors that 
Microsoft either autocorrected or flagged and provided a correct suggestion as the first right-click 
option.  If these students had simply typed their papers into Microsoft Word and had accepted 
Microsoft’s corrections, their error rate would have dropped to 11.43 errors per 100 words, still 
substantially higher than the 7.7 rate in the first sample, but significantly reduced.   

Three types of errors are more prominent in the handwritten papers: 
 Although apostrophe and spelling errors were common in the word-processed papers, 

they were far more distracting in the handwritten papers.  Indeed, virtually the only spelling 
errors that remain when papers are keyboarded are homophone errors and compounding  
errors (e.g.: writing as news and paper as two separate words instead of linking them       
together).  

 Double negatives, a hallmark of Appalachian English, did not appear in any of the         
keyboarded DE papers, but showed up in 10% of the handwritten papers.   

 Verb errors, another hallmark of Appalachian English, ranked 17th in the original study and 
8th in the follow-up.  In the follow-up study, a startling 74% of the papers included verb     
errors, compared to 36% of the papers in the original study.   

I am certainly not against students’ use of Word’s spelling and grammar check features.  I 
rely on these features myself as I often overlook the most blatant errors in my own writing,     
seeing what I had intended to type and not what is actually on the page.  But this study suggests 
that, by looking only at word-processed papers and not at handwritten drafts, it’s easy to        
misinterpret student error patterns.  Looking at errors in handwritten papers may help us        
reconsider which topics to focus on when reviewing grammar, usage, and mechanics in the     
future.    

Overview of NCTE Session—Debra Knutson 
dknutson@shawnee.edu 
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Overview of NCTE Session—Kristy Wanstrath 
kwanstrath@madeiracityschools.org 
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Session title:  
Reading Globally: Engaging with "World-Changing" Children's and     
Adolescent Literature 
 

 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Dear Readers: 
 
I should first provide you with some background about how I was presented with the opportunity to 
speak in Las Vegas. During the 2011-2012 school year, a colleague of mine and I applied for and      
received a 'Worlds of Words' grant though Kathy Short and the University of Arizona. As such, the    
mission behind the grant was to build bridges across global cultures through children’s and adolescent 
literature. After the school year ended, grant recipients were selected to present in Las Vegas on behalf 
of the books we used and the experiences we encountered with our students during the 2011-2012 
school year. At the conference I shared a poster and a slideshow featuring many of the books that were 
used in our classrooms. I have shared this bibliography and session description in the event you need 
any additional resources.  
 
 
Summary of session: Children's and adolescent literature can invite students to read globally by        
immersing them in story worlds to experience how people live and think around the world. Each       
presenter in this session shared books that were world-changing for students, the significant            
engagements around those books, and students' responses. 
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Overview of NCTE Session—Fran Wilson 
fwilson@madeiracityschools.org 

Page 15 Ohio Council of Teachers of English Language Arts  

Hello, OCTELA members: 
 

I would like to share information about my recent presentations at NCTE in Las Vegas: 
 
Igniting a Love for Reading Nonfiction:  The 2012 Orbis Pictus Award 

The Orbis Pictus Book Award recognizes and honors excellence in nonfiction literature written for     
children. Each year, the award committee reviews books published during the year and selects up to 
fourteen books that make an outstanding contribution to children's literature. I provided a brief history 
of the award and explain the criteria used in assessing nonfiction books for the award. Members serving 
on the committee introduced the titles of the winner, the honor books, and the recommended books for 
2012. The special features that make each book outstanding were shared. The books selected for the 
award are on a range of diverse topics and meet the needs of both younger and older readers. They 
encourage thinking and discussion, provide opportunities to extend content area learning in the     
classroom, and allow children to explore the features of nonfiction.  

Information about the award can be found at http://www.ncte.org/awards/orbispictus. 

Winning titles for 2012 can be found at http://www.ncte.org/library/NCTEFiles/About/Awards/
OPFlyer2012.pdf 

 

Dreaming Big:  Heroes To Inspire Minds and Hearts-co-presented wtih T.A. Barron 
Both T.A. and I believe teachers can inspire their students to embrace high ideals while cultivating the 
literacy skills they need to make a difference to the world. Session participants learned strategies for 
honing reading and writing skills through a study of heroes. Each participant will received a set of young 
heroes curriculum materials. 
 
At this presentation I described the journey of promoting heroism in second grade students. I          
highlighted how my second grade team and I used project based learning to approach the study of    
heroes and heroism with our children. I stated the new ELA Common Core State Standards that we 
were able to address through this learning with our students. 
 
Please let me know if you have any questions regarding either session. I hope to see you all at NCTE 
2013 in Boston! 
 

—Fran Wilson 
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OCTELA was recognized by the National Council of Teachers of English at 
its annual convention this past November.  The following achievements were 
bestowed upon the affiliate: 

 
NCTE Affiliate Excellence Award 

 
NCTE Affiliate Journal Award:  Honorable Mention 

 
NCTE Affiliate Newsletter Award:  Honorable Mention 

 
NCTE Fund Teachers for the Dream 

 
NCTE High School Teacher of Excellence:  April King 

 
NCTE Leadership Development Award:  Jenelle Gilbert 

 
NCTE / SLATE Intellectual Freedom Award:  Randy Hoover 

 
 

OCTELA Honored at NCTE 2012 

Page 16 Ohio Voices 

Karen Carney, Sarah Ressler, Jenelle Gilbert, 
and Karla Hieatt Bisig accepting awards on   
behalf of OCTELA. 

OCTELA member Colleen Ruggieri     
presents at the national convention. 
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In our next issue: 

 
 OCTELA Conference overview 
 

 

Ohio Council of Teachers of English Language Arts 

1209 Heather Run 
Wilmington, Ohio 45177 

 
Karla Hieatt Bisig, Editor 

karla.bisig@wilmington.k12.oh.us 

 
 
 
The OCTELA newsletter 
is published throughout 
the year and distributed 
to OCTELA members. 
Articles cover events 
and topics of interest to 
OCTELA members and 
English language arts 
educators at large. If 
you have information 
you think would enliven 
or inform our audience 
please submit it  to the 
editor via mail or           
email. 

 

Editorial Advisory Committee: 
Stephenie Eriksson, sm_eriksson@mac.com 
Sarah Ressler Wright, sarahressler@gmail.com 

 
Visit us online: 
www.octela.org 


